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ABOUT

The purpose of this toolkit is to operationalize and support the application of the Health-
Promoting Relationships Paradigm. This paradigm describes a fundamental “way of being” in
relationships that can cultivate protective beliefs in youth ages 11-18 to prevent mental and
behavioral health risks and promote flourishing.
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ORIENTATIONTO THE HEALTH-PROMOTING
RELATIONSHIPS PARADIGM

This toolkit illuminates the power of relationships
to promote youth well-being. A simple truth
about relationships is that we need them to be
mentally and physically well.”® Humans are
biologically wired for social connection to fulfill
basic needs, and adequate social connection is
essential for well-being. A quiet truth about
relationships, however, is that fostering
meaningful connection and positive
relationships is a skill that requires intrinsic
motivation, self-awareness, intention, and life-
long commitment to growth.

One of the most important types of relationships
youth can have is with trusted adults, who can
have a profound impact on positive youth
development and well-being.* Many factors that
prevent harmful behaviors in youth and promote
protection and flourishing in youth can be
cultivated through their relationships with
trusted adults. Having at least two adults who
take genuine interest in the life of a youth is one
positive childhood experience among seven
that, when combined with at least two others,
boosts resilience and reduced rates of
depression, substance use, delinquent behavior,
and risky sexual behavior. > The experience of
supportive, trusted adult relationships has been
also shown to promote resilience and mitigate
risks such as mental and physical health
challenges following adversity.”®

Trusted adults are chosen by youth as safe
figures that listen without judgment, agenda, or
expectation, but with the sole purpose of
supporting and encouraging positivity within a
person'’s life. They can be anyone and often
possess qualities such as being nonjudgmental,
a good listener, honest, reliable, vulnerable when
appropriate, and consistent in how they show up
for youth. Trusted adults also offer clear
boundaries and limits to youth and are willing to
help youth exercise their agency and work
through issues in their own way.’

At the core of trusted adult relationships with
youth lies human connection, and how this
connection is experienced can have a powerful
influence on youth development.”

A "health-promoting relationship” is a way of
being with youth that enables their healthy
development and well-being by cultivating
protective beliefs. This specific approach to
relationships is 1) intentional towards the outcomes
of health and well-being and 2) offers a means to
reach those outcomes by enabling youth to
increase control over, and to improve, their health."
A health-promoting relationship between a trusted
adult and youth serves as both an intervention and
a pathway for delivering other interventions. Take a
moment and consider the notably vast number of
evidence-based programs, practices, and policies
that require a health-promoting relationship to
achieve their outcomes!

The Health-Promoting Relationships Paradigm is
a conceptual framework that offers an organized
way of thinking about how trusted adult
relationships with youth can help youth ages 11-18
achieve and maintain well-being as they grow and
develop to reach their full potential. The paradigm
represents a way of being for trusted adults in their
relationships with youth and describes an
approach for cultivating core protective beliefs in
youth using four intentional strategies:

Way of Being

CREATE THE ENVIRONMENT. Trusted adults can create an
emotional and physical environment for youth by paying
attention to both tangible and intangible influences such
as emotional tone, norms, goals, values, standards,
expectations, role modeling, culture, and sensory
elements like music or artwork - i.e. the environment is
the overall experience you create to set the stage for
health-promoting conversation or activities.

FACILITATE CONNECTION. Facilitators of connection are
factors that should be incorporated as part of the
approach to building, or “facilitating”, strong connection
with others. Trusted adults can enhance their ability to
connect with youth by leaning into connection
facilitators such as self-awareness, patience, respect, full
presence, humility, authenticity, nonjudgment, and
honesty in their moments with youth.

ENGAGE MICRO-SKILLS. Trusted adults can use small,
specific actions and communication strategies, such as
full presence, curiosity, and activating agency, to
strengthen connection and activate protective beliefs in
youth.

DEVELOP SKILLS IN YOUTH. When youth feel connected to
a trusted adult, they are more receptive to learning and
applying new skills. Trusted adults can be mindful of
building or reinforcing protective skills in youth through
planned or spontaneous opportunities.



ORIENTATION TO THE HEALTH-PROMOTING
RELATIONSHIPS PARADIGM (CONT.)

Growing into a way of being in health-promoting
relationships that builds genuine connection and

strengthens protective belief systems begins
with YOU, the trusted adult. To bring your most
authentic and connected self into your
relationships with youth, trusted adults must be
willing to gain self-awareness, do their own
healing work, and intentionally release qualities
and behaviors that don’'t match their values and
beliefs. Doing so will support you in embodying
the language (both verbal and nonverbal),
attitude, and ways of being strategies as you
take on a health-promoting approach.

Intended Audience

The intended audiences for this toolkit are
prevention professionals and other trusted
adults who routinely engage with youth ages 11-
18 and are interested in making the most of their
relationships with youth to help prevent mental
health and behavioral risks and promote
flourishing.

Examples of the intended
O——0O audience include a variety of
m D trusted adult roles such as

\ O /7 parents/caregivers,

| @ educators, police and school
O, O resource officers, coaches,
D mentors, and religious or
spiritual leaders.

D

Development of the Paradigm

The Health-Promoting Relationships Paradigm
was developed with the purpose of synthesizing
relationship science to bring attention to the vital
components of adult-youth relationships that
are needed to promote youth well-being. As with
all tools developed by ADAPT, a systematic
approach was used to gather information for the
paradigm. This ensures all feasible forms of
input and feedback from experts from the field
were considered and align with the current state
of the science. This toolkit was developed to
support users in applying the paradigm'’s
approach to health promotion through
relationships. All resources and references were
selected based on their evidence, relatability,
usability, and feasibility.

Key resources informing the paradigm and
supporting material include:

e Protective Factors for Adolescent and Young
Adult Substance Use by the Substance
Abuse and Mental Health Services
Administration (SAMHSA)?"

e Developmental Relationships Framework by

Search Institute

Positive Childhood Experiences®

Social Emotional Learning®”

Family Resilience and Connection Index’"

Measures of Flourishing”

Protective Factors Against Delinquency by

the Office of Juvenile Justice and

Delinqguency Prevention'

e Measurement scales for all protective and
flourishing factors used in the paradigm.

*Research by Dr. Christina Bethell

While these resources span developmental stages,
they overlap in their inclusion of the 11-18 year old
period of development. While many of the
concepts within this toolkit apply across
developmental stages, the focus of this toolkit, and
resulting examples and strategies shared, focus in
on youth ages 11-18.

The Health-Promoting Relationships Paradigm is
a relational prevention approach that focuses on
the broader outcome of well-being through
enhancement of trusted adult relationships. The
approach emphasizes widespread application by
any trusted adult to promote positive youth
outcomes across social and environmental
contexts. Health-promoting relationships are not
considered a standalone prevention strategy.
Rather, they are recommended as a foundational
component that can complement and enhance
prevention activities within a comprehensive
prevention strategy.

Learn more about Developing a
Comprehensive Community-Based
Prevention Strategy HERE.



https://www.hidta.org/wp-content/uploads/2023/10/Developing-a-Comprehensive-Community-Strategy_FINAL_r.pdf

ORIENTATION TO THE HEALTH-PROMOTING
RELATIONSHIPS PARADIGM (CONT.)

How to Use This Toolkit

The toolkit is designed to support people trained
in the Health-Promoting Relationships
Paradigm by helping them to identify
opportunities to enhance connection with youth,
inform activities that will strengthen and sharpen
skills within trusted adults to support youth well-
being, and promote a culture of youth well-
being in the systems where they live and work.
Guidance for trusted adults who want to
mobilize their relationships with youth to foster
the outcomes of protection, prevention, and
flourishing is provided; therefore, even for those
new to the paradigm, the strategies shared can
be used.

Each section of the toolkit presents strategies for
achieving these outcomes with considerations
for one-on-one, group, and organizational-level
application. The first two sections identify core
protective beliefs and the four-part way of being
described above to support you in creating a
positive environment, facilitating meaningful
connection, developing micro-skills (i.e., core
competencies in how we show up and engage
with youth that support youth health and well-
being), and supporting youth in recognizing and
building their own set of skills to reinforce
protective beliefs. Remember to continue 1)
considering the type of environment you are
creating, 2) connecting meaningfully, and 3) and
using your micro-skills as you help youth focus
on skill-building!

Additional information to support personal
development and the application of toolkit
strategies can be found in later sections of the
toolkit. These sections describe how to help
health-promoting relationships reach their full
potential, scale toolkit content beyond individual
application, and assess your ability in
connection and micro-skills. A final playbook
section at the conclusion of the toolkit offers
ideas for how to bring toolkit content to life for
specific roles. Concrete starting points for
creating the physical and emotional
environment, having conversations, and growing
as individuals and organizations are presented.

| Collectively, the toolkit is designed to serve as a
comprehensive guide for trusted adults who
have received training in the Health-Promoting
Relationships Paradigm. However, it is also
designed to provide effective strategies that
align with the paradigm that any trusted adult or
prevention professional can incorporate into their
existing prevention activities. We recognize that
application of the paradigm’s components can
be strengthened through ongoing training.
Subscribe to ADAPT's listserv to stay informed
about upcoming trainings and additional
resources to support your application of the
paradigm.

It is not expected that the reader will review the
toolkit all at once and have learned all the content.
Rather, we encourage you to review the material,
focus in on sections that you have identified can
best support you in advancing a health-promoting
approach with youth, and routinely come back to
the toolkit as a reference tool and guidance for
additional strategies that may be useful to you.

Getting Started

The following page lists steps you may choose
when learning and applying the contents of this
toolkit. These steps are not designed to be
sequential or to address all the domains of the
paradigm at once. For example, you might focus
on one aspect for a “deep dive” into understanding
a skill-building domain and later return to the
toolkit to repeat the process with other aspects, or
consider how you might apply the paradigm
beyond individual interactions to organizations,
agencies, or systems. As with any “toolkit”, you are
encouraged to select the best-fitting tool for the
task at hand by leveraging your lived experience
and professional insights while attending to the
needs of the youth and the contexts in which they
and your relationships with them exist.



https://ubalt.qualtrics.com/jfe/form/SV_6A3FKPzvTNIByBM

Steps for getting started include:

ﬂ Orient yourself to the health-promoting relationships paradigm and why it matters.

Q Reflect on your current mindset, skills, and relationships with youth and identify opportunities for
development.

9 Plan how you will integrate health-promoting strategies (creating the environment, facilitating
connection, using micro-skills, and supporting skill development in youth) into those relationships.

Q Share what you've learned and help others take action, too!

The figure below visually depicts the Health-Promoting Relationships Paradigm as consisting of five
critical components starting from the bottom center and moving outward. All are described in more detail

on the next page.

1. WAY OF BEING STRATEGIES
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The five components of the paradigm are described in more detail below:

WAY OF BEING STRATEGIES

1. Create the environment.
2. Facilitate connection.

3. Engage micro-skills.

4. Develop skills in youth.

Through creating the environment, facilitating
connection, and engaging micro-skills, adults
can foster trust - the belief in the reliability,
truth, and strength of others™ - which is
essential for nurturing meaningful, supportive
relationships and engaging youth in developing
skills to cultivate well-being

Facilitators of Connection

Authenticity, Care, Empathy, Full Presence,
Honesty, Humility, Kindness, Love, Nonjudgment,
Nurturance, Patience, Respect, Self-Acceptance,

Self-Alignment, Self-Awareness, Vulnerability

CORE BELIEFS

Through trusted relationships as a foundation,
youth can develop protective beliefs (what they
hold to be true about themselves).” These more
immediate outcomes of health-promoting
relationships can all be learned and reinforced
within relationships, serving as the “means” of
positive development and vehicles for growth
and resilience. The beliefs in this paradigm
resulted from a synthesis of the best available
evidence for 1) substance use, mental health,
suicide, and violence prevention in youth and 2)
flourishing in youth.

HEALTH-PROMOTING RELATIONSHIP

At the heart of the paradigm is a powerful
assertion — Health-promoting relationships are
essential for shaping healthy youth development.
When intentionally nurtured, they can create the
conditions, behaviors, and supports that both
protect against adverse outcomes and actively
foster young people’s ability to thrive. Therefore,
the relationship itself is beneficial to the youth
and serves to deliver other interventions that
promote well-being.

Core Beliefs

1. 1am seen and loved.

2.1 matter.

3.1 can influence my life and health.
4.1 can overcome hard things.

5.1 have support.

PREVENTION, FLOURISHING, AND WELL-
BEING:

Ultimately, this process leads to long-term
outcomes of prevention, protection, and
flourishing and culminates in youth well-being -
the paradigm’s ultimate goal. Well-being is
defined as a holistic experience of health,
happiness, meaning, and resilience - the result of
relationships that are intentionally cultivated
through connection, trust, and the development
of beliefs and skills.”

PROTECTIVE AND FLOURISHING FACTORS

Protective beliefs give rise to protective and
flourishing factors such as self-worth and
resilience. These intermediary outcomes act as
buffers against risks”*' and help reduce the
likelihood of harmful behaviors like substance
use, suicide, delinquency, and violence.*'#?%?
At the same time, they promote positive
development across physical, emotional,
social, cognitive, and relational domains.” ™

Protective and Flourishing Factors
Agency, Belonging, Competence (Cognitive,
Behavioral, Emotional, Moral, Social),
Connectedness, Hope, Meaning, Purpose,
Resilience, Self-Efficacy, Self-Worth, Spirituality




GLOSSARY OF TERMS

HEALTH-PROMOTING RELATIONSHIPS PARADIGM

ﬂ Health-promoting relationship: a way of being with youth that enables" their healthy development
and well-being by cultivating protective beliefs and skills

6 Way of being: how we approach life and relationships within any given moment or context. A way of
being in health-promoting relationships is how we show up and interact with youth to enable them to
be well by cultivating core protective beliefs. It is comprised of four intentional strategies: create the
environment, facilitate connection, engage micro-skills, and develop skills in youth.

6 Facilitators of connection: core qualities that foster meaningful human connection.* Definitions for
each facilitator of connection can be found here.

O Micro-skills: concrete actions and communication strategies trusted adults can use to strengthen
connection and activate or reinforce protective beliefs

© Belief: something one holds or considers to be true”

G Well-being: a holistic experience of health, happiness, meaning, and resilience®

PROTECTIVE & FLOURISHING FACTORS

0 Agency: having the capacity and power to influence one's life to produce desired effects®

Q Belonging: the feeling of being accepted and approved by a group or by society as a whole®

Q Competence: the ability to exert control over one’s life, to cope with specific problems effectively®®
0 Connectedness: being in a close emotional relationship with others®

Q Hope: the expectation that one will have positive experiences or that a potentially threatening or
negative situation will not materialize or will ultimately result in a favorable state of affairs®®

G Meaning: the extent to which one's life is experienced as making sense, as being directed and
motivated by valued goals, and as mattering to the world*

o Purpose: the reason for which something is done or for which something exists, a mental goal or aim
that directs a person’s actions or behavior, persistence or resolution in pursuing such a goal*®

O Resilience: the process and outcome of successfully adapting to difficult or challenging life
experiences, especially through mental, emotional, and behavioral flexibility and adjustment to
external and internal demands®

e Self-efficacy: an individual’'s subjective perception of their capability to perform in a given setting or
to attain desired results®

@ Self-worth: an individual’s evaluation of themself as a valuable, capable human being deserving of
respect and consideration®®

Q Spirituality: a sense of interconnectedness, belief in a higher power, or involvement in spiritual
practices or religious activities®

OTHER TERMS

° Safeness: A subjective feeling of emotional and psychological security and comfort



PROTECTIVE BELIEFS

Every interaction with youth is an opportunity to shape their beliefs about themselves, others, and the
world around them. Health-promoting relationships serve as pathways that allow trusted adults to take
intentional, active steps toward cultivating protective beliefs.

It is important to have a basic understanding of how beliefs are formed to fully appreciate the
opportunities for trusted adults to cultivate these beliefs in youth. Exposure to a new belief triggers several
processes as we determine how to integrate this new perspective. First, our brain takes in all the relevant
information associated with that belief. This includes the sensory information and memories activated by
that belief, our social context, and the perceived personal relevance of the belief. With this information, our
brains then interpret the meaning of the belief, evaluate its relevance and credibility, and decide whether
to accept it. During this process, new beliefs undergo intense scrutiny against pre-existing beliefs,
meaning they are put on trial to determine if they are consistent with beliefs already held and if they seem
reasonable. This process of belief integration highlights that beliefs are not static but rather continuously
updated through interactions with the environment and social context.”® Trusted adults can create
positive environments, model healthy behaviors, engage micro-skills, facilitate meaningful connections,
and foster skill development in youth to help youth build or reinforce protective beliefs. Neglecting these
opportunities can unintentionally cultivate negative beliefs or simply do nothing and be a missed
opportunity, especially if the youth does not have many trusted adults in their lives investing in them in
similar ways. Attentive and deliberate interactions ensure adults are actively shaping beliefs that support
youth’s long-term development and well-being.

The table on the next page introduces the five core protective beliefs found in the literature to promote
youth well-being when held with strong conviction. Each belief exists on a continuum of conviction (how
strongly they hold the belief to be true) ranging from very weak or nonexistent to very strong or firm.
Through health-promoting relationships with youth, trusted adults can mobilize them to advance further
along the individual continuum for each belief, helping them to progress from “I can be..” to “l am..” as
they strive to actualize each belief. This is done through meaningful connection, using micro-skills in
everyday interactions, and supporting skill development in youth — all of which affirm and reinforce that
these beliefs are indeed true. The synergy among these components helps youth advance along each
belief continuum.

o I ) ! o
Very Weak Weak Fair Strong Very Strong

Continuum of Conviction for Beliefs

In addition to the core protective beliefs, the next table lists common interrelated beliefs related to the
core belief. These interrelated beliefs represent components of the core belief and may serve as building
blocks toward full embodiment of each belief. The third column in the table denotes the protective and
flourishing factors shown to contribute to the development of the beliefs. Key takeaways on the function
and impact of cultivating protective beliefs within the context of health-promoting relationships include:

o The five core beliefs represent a fundamental belief system that protects youth in the context of risk,
prevents harmful behaviors, and promotes flourishing.

All core beliefs exist on a continuum of strength within each individual youth.

We as trusted adults can aspire to cultivate these core beliefs in youth and equip them with skills,
thereby enabling their ability to be well.

0 00

Natural opportunities to cultivate protective beliefs in youth include 1) creating a positive physical
and emotional environment, 2) engaging facilitators of connection and micro-skills in conversations,
3) seizing spontaneous or planned opportunities to foster skill development, and 4) prioritizing
growth as individuals, families, and organizations.

10



Table: Core Beliefs, Interrelated Beliefs, & Protective Factors

CORE BELIEFS

Il am seen
and loved.

By others, self,
and higher
power

I matter.

To self and others

I can
influence
my life and
my health.

I can
overcome
hard things.

I have
support.

INTERRELATED BELIEFS

¢ | am safe to show myself.

| am respected.

I am cared about.

| can trust you with my truth.

I am accepted for who | am.

| like who | am even with my challenges.

I have people in my life that enjoy being with me even
when | am struggling.

| believe in myself.

I have people in my life that believe in me.

| am worthy.

I am loved unconditionally.

| am capable of being seen and loved through faith in
myself and a higher power.

My faith is a source of strength for me.

I have a purpose in life.

I have a good sense of what makes my life meaningful.
| feel like | belong.

| feel connected with others.

I am worthy.

I am capable.

| am needed.

I have something to offer.

| add value.

| feel valued.

I am taken seriously and treated fairly.

I have people in my life that rely on me for help, support,
or advice.

| matter just because.

I have a purpose in life.

| see possibilities for my future.

I can grow and succeed.

I am responsible for my actions.

I have goals for myself.

I have choices.

I am confident | can take charge of my life.

I am aware of my own strengths.

Learning is important to me.

I can learn from mistakes and setbacks.

My past experiences will help me in the future.
I have people in my life that create opportunities for me
to take action and lead.

When things are hard, | can find strength and hope in
myself, others, and a higher power.

I can think of ways to get things in life that are important to
me.

I can come up with many ways to solve a problem.

I am capable.

I can learn from mistakes and setbacks.

| can manage my emotions.

I have coping skills to use no matter what comes my way.

I have people in my life that...

Help me grow, succeed, and reach my full potential.
Believe in me.

Recognize my efforts and achievements.

Guide me through hard situations and systems.
Watch out for me and stand up for me when | need it.
Connect me to people who can help me grow.
Expose me to new ideas, experiences, and places.
Work with me to solve problems and reach goals.

PROTECTIVE FACTORS

Agency
Belonging
Competence
Connectedness
Hope
Meaning
Purpose
Resilience
Self-efficacy
Self-worth
Spirituality

Belonging
Competence
Connectedness
Purpose
Self-efficacy
Self-worth

Agency
Competence
Connectedness
Meaning
Purpose
Resilience
Self-efficacy

Competence
Hope
Resilience
Self-Efficacy
Spirituality

Connectedness
Competence
Hope

n



WAY OF BEING

A way of being describes how we approach life and relationships within any given moment or context. A
way of being in health-promoting relationships is how we show up and interact with youth to enable them
to be well by cultivating core beliefs that form the foundation for lifelong protection and flourishing. This
way of being is best characterized by intention towards four specific strategies. Embodying this intentional
way of being with youth enhances a trusted adult’s ability to build the trust and safeness necessary to
understand youth needs, respond in personalized and meaningful ways, and propel youth towards well-
being.

The following four strategies comprise the
intentional way of being in health-
promoting relationships:

1. Create the environment.

2. Facilitate connection HEALTH-
3. Engage micro-skills. PROMOTING
4. Develop skills in youth. RELATIONSHIP

By creating the environment, trusted adults
set the physical and emotional tone that
conveys belonging, possibility, and :
opportunity. By facilitating connection, they Youth Skills
intentionally embody respect, authenticity, :
empathy and other qualities that open the
door to trust. Through engaging micro-
skills, they use small but powerful actions :
(i.e. curiosity, reflective listening, and Facilitators of Connection
empowering language) to deepen
dialogue and activate protective beliefs. Positive Environment
Finally, by developing skills in youth, they :
intentionally guide young people toward
building resilience, self-regulation, and
agency.

Adult Micro-Skills

When practiced together, these four strategies form a coherent and intentional way of being, a presence
that consistently nurtures protective factors and reduces risk for substance use, violence, mental health
challenges, and suicide. This integration reflects the understanding that prevention is not a single act, but
a continuous, intentional process embedded in how adults show up, listen, and respond in the lives of
youth. Below are four way of being questions one can reflect on before and during interactions with
youth:

1. What messages does the physical and emotional environment | am creating convey to youth?
2. How am | facilitating connection with youth today?

3. What small, intentional words or actions am | using with youth to cultivate protective beliefs?
4. How am I seizing or creating opportunities for youth to learn or practice skills that build or

reinforce protective beliefs?

12



1. Create the environment.

What message does the physical and emotional environment | am creating convey to youth?

The environment around us communicates what is valued and what is possible. Every space sends
messages through words, tone, rhythm, and even silence. The way a room feels, how adults respond, and
the culture that is modeled all shape whether youth feel safe, valued, and capable. Creating the
environment is not just about decoration or comfort but about intentionally designing experiences that
cultivate the five core beliefs.”

Trusted adults can create an emotional and physical environment that sets the stage for health-
promoting relationships. This involves attention to both tangible and intangible influences, such as
emotional tone, norms, goals, values, standards, expectations, role modeling, and sensory elements like
music or artwork. When the physical and emotional environment communicates calm, respect, and
stability, it promotes belonging and growth, and an increased likelihood youth will engage positively and
adopt positive social and health behaviors, especially when combined with other prevention efforts.***

Below are several considerations for creating a health-promoting physical and emotional environment for
youth:

ﬁqngible elements such as space, structure, and sensory design, can \
communicate safeness, belonging, and that youth preferences matter.
Keep areas organized, well-lit, & predictable. Structure builds trust.
Display youth-centered visuals: photos, affirmations, shared goals.
Integrate music, color, art that reflect community identity & calm.
Involve youth in co-creating the space - naming rooms, choosing
K décor, or organizing materials.®

e o o o

/" The emotional tone adults set (calm, patient, and respectful) shapes  \
how youth regulate their own emotions.
. . e Begin each day or meeting with a warm acknowledgment: “I'm glad
Establish an emotional tone and you're here. %032
norms that create safeness. Model emotional honesty and repair. Admit mistakes and apologize.®
Create group norms together and revisit them regularly.

\ Celebrate small wins publicly to build a shared sense of pride. /

_____________________________________ Model self-regulation and empathy under stress. How you respond \
----- becomes the lesson.

Model and reinforce core values Ensure all voices are heard. Encourage quieter youth to share.

. 30 Frame mistakes as opportunities for growth and self-compassion.®**
through everyday actions. Reflect organizational values and standards in how rules are enforced

and how people are treated.® /

Invite youth into decision-making about projects, activities, or group \
goals.

Offer choices that matter to the youth.*

Recognize acts of leadership, creativity, and kindness, not just
compliance or performance.

Celebrate examples of youth influence to reinforce agency. )

Use language that communicates the belief: “I know this is hard, and I\
know you can do it.”
Break challenges into manageable steps, coaching youth through

Set expectations and each phase and in managing frustration.
a ore 32 Normalize setbacks as part of growth. Replace ‘failure’ with ‘feedback'.
standards that build resilience. oy Encourage peer collaboration so youth experience resilience
collectively. /

Be present and observant. Notice small changes. Check in with care. \
Create rituals of connection (morning check-ins, gratitude rounds, or
'shout-outs’).

Encourage youth to recognize one another’s efforts - culture of care.*
Follow up after difficult moments—your consistency shows that love

isn't conditional.®? Y,

Embed support into
everyday interactions.
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2. Facilitate connection.

How well am | connecting with youth in this moment?

Authenticity Kindness Respect

Care Love Self-Awareness
Empathy Nonjudgment Self-Acceptance
Full Presence Nurturance Self-Alignment
Honesty Patience Vulnerability
Humility

Facilitators of connection lie at the foundation of a health-promoting relationship as they help form trust
and emotional safety in relationships. These qualities must first be developed within oneself before they
can serve as a foundation for building relationships with others. Trusted adults need to be willing to do a
self-assessment and explore how they are living the facilitators of connection. For example, authenticity
represents an honest process of becoming more of what one believes and values even when it is
uncomfortable or goes against external expectations. Developing authenticity may include becoming
more aware of personal beliefs and values around how to treat others and maturing one’s ability to
interact with others in ways that reflect those beliefs and values.

Alone, each facilitator offers its own benefit. For example, honesty from a trusted adult helps youth feel
respected and valued,* and humility from a trusted adult increases a youth’s openness to receiving
messages.*® Remarkably, all facilitators of connection build trust, which allows us to show up as our true
selves and weather challenges within the relationship.

The Facilitators of Connection table’® ahead is a comprehensive reference that serves a dual purpose: to
unpack and define the core qualities that foster meaningful human connection, and to provide practical
exercises that can enhance or strengthen these facilitators over time. For each facilitator, the table
provides a clear definition, outlines characteristics that illustrate what each facilitator looks like in action
and offers specific practices that individuals can apply in their day-to-day interactions with others to
develop and reinforce these capacities. It is important to note that many of the exercises are intrapersonal
- internal to oneself. It is vital that as trusted adults, we be willing to self-reflect on how we integrate the
facilitators of connection into our being and actions in our daily lives. Through this process, we become
more aware of our strengths and challenges in each aspect of facilitating connection, and can identify
how we can grow and what is needed to get there. In setting our goals to strengthen our embodiment of
the facilitators of connection, we strive to move forward with intention both internally and externally.

As you review the table ahead, we recommend first getting familiar with each facilitator’s definitions and
sample characteristics. Then head to the Assessments section of the toolkit and complete the Facilitators
of Connection self-assessment. Identify the top 3-5 facilitators you identified as “needing work”. Return to
the table and select at least one step you can take to enhance your ability with those facilitators. In doing
so, consider the cultural, developmental, and other characteristics of the youth you work with and
environment as you determine the most appropriate way to build and apply each of the connection
facilitators. Routinely visit the table and guidance provided within as you work to strengthen each
facilitator.

As you spend time with each facilitator of connection, reflect on the following:

0 Which of these facilitators feel more natural, and which are more challenging for me right now?
e What would it look and feel like for both me and others if | practiced these more consistently?
G How might others respond or benefit if | engaged these facilitators more often?

0 What barriers might | face in doing this, and how can | address them?
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Table: Facilitators of Connection Definitions, Characteristics and Exercises

FACILITATOR & DEFINITION SAMPLE CHARACTERISTICS ENHANCE YOUR ABILITY

Authenticity

Aligns actions with
individual core values and
beliefs with the hope of
discovering, and then
acting in sync with one’s
true self*®

Represents an honest
process of becoming
more of what you believe
and value.

Care

Concern for the well-
being of others; a moral
ideal whereby the end
is protection,
enhancement, and
preservation of human

dignity®

Empathy

An ability to understand
and share the feelings of
another®

Full Presence

Able and willing to deeply
engage with life; a whole
body way of being*

Takes time to develop and share opinions
Responds to internal vs external
expectations

Forges a unique path to fulfill their passion
and purpose

Recognizes and admits faults in oneself
Not threatened by failure or need to have
strong self-esteem

Less judgmental of others®

Compassionate®

Altruistic®

Emotionally intelligent®
Emotionally stable®

Exhibits personal integrity®
Optimistic®

Creates meaning with others®

Identifies and understands emotions and
intentions in self and others®

Able to self-regulate emotions®

Able to see situations through the eyes of
others®

Engages with others in ways they need®
Displays care and compassion®

Connects with the vitality and wisdom
inherent in who they are

Is completely in the moment with
something or someone

Experiences all the feelings of a moment
Shows gratitude®

1.Reflect on your values and what is most
important to you. What changes can you
make to live by them?

2.1f you were a fly on the wall observing
yourself, which actions and choices would
seem authentic? Which would not?

3.Examine your belief systems and their
origins (early childhood, spirituality, etc.).
Which beliefs align with your values and
which do not?%*

1.Show you care with actions, not words (ex:
actively listen).

2.Ask how others are doing. Show genuine
interest in their response.

3.Notice and remember the details people
share with you.

4.Be intentional about observing the needs of
others.

5.Express disagreement and concern when it
matters. Do not nit-pick the little things.

6.Help when you can, even in small ways.

7.Be quick to apologize when appropriate.

8.Send notes of encouragement.

9.Check in regularly with those you love.®

1.Practice a growth mindset. Recognize that
empathy can be developed/enhanced.*?

2.Expose yourself to different emotions,
perspectives, cultures, communities, etc. Paying
attention to other people or things builds your
concern or appreciation for them.*

3.Read. Reading exposes you to characters,
situations, interactions, and goals through stories
which can improve your ability to understand
people in the real world.*

4.Use cultural understanding to guide you in
promoting connection through behaviors such
as eye contact.*?

5.Find similarities. When speaking with individuals,
build on what you have in common, such as a
shared goal, instead of focusing on differences.*

6.Ask open-ended questions. Nod to encourage
elaboration.*

7.Understand areas of empathy that may be
difficult for you and confront them through
reflection and practice.*

8.Refrain from assumptions and seek
understanding.*?

1.LEngage in every aspect of an activity. Pay
attention to what you see, smell, hear, taste,
and touch. Take note of the verbal and
nonverbal cues of those around you.*

2.See the importance of what you are doing.
Set an intention and state why the activity is
necessary. Give the activity meaning.**

3.Accept what you do not know and embrace
uncertainty and change as part of the
human condition.**

4.Cultivate curiosity and ask open-ended
questions to foster engagement, awareness,
and presence.*®
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FACILITATOR & DEFINITION SAMPLE CHARACTERISTICS ENHANCE YOUR ABILITY

Honesty

Free of deception and
untruthfulness; sincere*®

A trait which has both
behavioral and
motivational
components®

Humility

A type of growth mindset
representing a modest or
low view of one’s own
importance®*®°

Compirised of 3 parts:
-Accurate self-perception
‘Modest self-portrayal
-Other-oriented relational
stance”

Sub-types: general humility,
intellectual humility, cultural

humility, relational humility,
spiritual humility, political
humility etc.”

Kindness

Of a good or benevolent
nature or disposition®

Communicates the truth even when
uncomfortable

Trustworthy

Demonstrates integrity

Transparent

Reliable

Open

Authentic in interactions

Keeps promises and commitments*®
Self-accepting*®

Promotes meaning, trust, & relational
connection*®

Views others with appreciation®?

Aware of and aspiring towards something
much greater than self®?

Teachable, seeks self-knowledge and
continuous improvement to overcome
shortcomings®

Empathetic®

Easier to observe in others than in self*
Engages in self-reflection to assess for the
presence of personal biases when working
with culturally diverse individuals, groups,
and communities®®

Strives to be open and curious about the
experiences and desires of others that
come from and hold diverse
perspectives®®

Participates in lifelong learning to
continuously develop and reinforce skills
for working effectively and inclusively with
diverse individuals, ideas, beliefs,
practices, and desires®®

Friendly®®

Generous®
Considerate®®
Gentle®®

Respectful®®

Amiable®®

Helpful®®

Loving®®

Does good for others®®

1.Reflect on those you admire for their honesty.
What do you strive to emulate about their
approach?¥

2.Build moral reminders of honesty into your day
such as a daily reading or review of your
personal values.

3.Pay attention to situations or feelings when you
are dishonest or have difficulty telling the truth.

4.Practice sharing the truth in appropriate ways
even when it is uncomfortable. Start being
honest in small situations and work up to
bigger truths.

5.Reflect on the importance of honesty in your
relationships.

1.Build humility through external feedback.
a.Seek honest feedback from a trusted source
in your life. Ask them how humble they
perceive you to be and to identify areas for
growth.
b.Resist the temptation to be defensive as
building humility requires openness to
learning. Listen fully to the feedback you hear.
Affirm yourself and embrace the process as
an opportunity to learn and grow,
appreciating that cultivating humility
requires time as well as effort.
c.Maintain a focus on empathy, as it is the key
to humility and helps us break a pattern of
self-focus and connect with others. Ask
yourself: Why might other perspectives | am
hearing be right? How would | respond if |
treated the other person as if they were trying
their very best?%®
2.Questions to ponder and react to:
a.Am | open to the views, beliefs, and opinions
of others?
b.Do | make assumptions about others, feel
superior to others, or overvalue my
knowledge and talents?®°
c.Am | willing to see myself truthfully, with a low
self-focus?
d.Is my perception of my place accurate?
e.Am | able to acknowledge my mistakes and
limitations?
f.Do | appreciate the value of all things?®®
3.Express gratitude to others. Think about the
people who have influenced you positively in
your life, appreciate their contribution, and
verbalize or demonstrate your gratitude.®

1.Reset your stress. Stress can hinder a desire to
be kind and prevent you from offering words or
acts of kindness. Engage in self-care by deep
breathing, walking, and other activities.

2.Stop and pay attention to what is happening
within and around you. Be mindful of how you
are feeling, what you are thinking, and what is
happening in the environment, without
judgment. Being in tune with our emotions helps
us to be more empathetic to others.

3.Purposefully create and savor opportunities for
fostering positive emotion in others. Smile at
people you pass on the street. Give someone a
warm hug when you walk in the door.

4.Do favors for others, and thank others for their
kindness.*°



FACILITATOR & DEFINITION SAMPLE CHARACTERISTICS ENHANCE YOUR ABILITY

Love

Feel or show deep affection
or great care for”

Nonjudgment

Avoids judgments based on
one’s own personal or
moral standards®

Nurturance

Caring for and encouraging
the growth and
development of others™

Patience

The propensity to wait
calmly in the face of
frustration, adversity, or
suffering”

Depends on both
behavioral (i.e, waiting)
and emotional (i.e, low
arousal) factors

Must be aware of and
accept impatience first
before it can transform™

Invests in the well-being of another®?
Desires for another to be happy and
healthy®®

Compassionate®®

Caring®

Safe®

Comforting®*

Values what others think even if they
disagree

Respects individuals

Promotes feeling seen and heard
Open-minded

Does not let personal biases influence the
treatment of others

Unconditional positive regard®

Provides opportunities for learning, safety,
and security

Notices, understands, and responds to
signals in a timely and appropriate
manner

Recognizes that every interaction or
absence of an interaction contributes to a
foundation for learning

Provides safe and secure environments
(physical, emotional, and environmental
safety, access to food and water)”

Slow to anger”™

Active listener”®

Seeks understanding”

Thoughtfully chooses words and actions”
Exudes calm when delayed or hindered’”®

1.Focus on the good you see in others and want
for others.®®

2.What are you grateful for in others? Make a
gratitude list and spend time each day
embracing one or more items on your list.

3.Brainstorm how you can care more and do more
for others (even in regular, everyday activities)
and then intentionally build time into your
schedule to complete these activities.®®

4.Seize spontaneous or random opportunities to
make someone happy or support their well-
being in some way (e.g., spending quality time
together, offering words of encouragement or
appreciation, helping out in some way, lingering
longer in a hug).®®

1.0bserve and do not react. Observation may be
enhanced by asking:
a.Am | judging based on appearances,
someone else’s opinion, or events of the
past?
b.Am | being biased? Do | have all of the
information?
c.Are my views or understanding of what's
happening limited in any way? Consider
compassionate explanations for why
someone acted the way they did.
d.Are my emotions clouding my judgment?
2.Put yourself in their shoes. Counter
misjudgment or negative judgments with
empathy.
3.0pen your mind. Take a moment and listen to
broaden your perspective and become more
accepting of others.
4.stimulate your brain/create new insights in
your conversations.®®

1.0ffer kind, constant, and honest
communication.

2.Be willing to work through difficulties and
disagreements.

3.Share feelings and thoughts.

4.0ffer emotional support, validation, and
sincere compliments.

5.Practice compassion, acceptance, and
forgiveness.

6.Embrace and discuss mistakes.”

1.Practice patience by practicing mindfulness.
a.Focus on the present moment and recognize
when impatience surfaces, without judgment.
b.Get curious about the experience. What are
my common triggers that test my patience?
Are my expectations out of sync with reality?
i.Am | expecting the environment or others
to conform to my expectations?
ii. Are my expectations for myself realistic?
ii. Are my thoughts and feelings realistic?”
2.Allow yourself to feel impatient to promote
acceptance.
a.When impatient, how do my mind/body feel?
3.Practice transforming impatience into patience.
a.Notice you are impatient.
b.Pay attention to how that feels.
c.Ask yourself: “Is there anything | can do to
change the situation without making matters
worse for myself or others?”



FACILITATOR & DEFINITION

Respect

Feeling or showing
deference, admiration, or
due regard for the feelings,
wishes, rights, or traditions
of others”®

Also includes respect for
self, environment, situation,
and things”

Can be a behavior, attitude,
or feeling that may or may
not be expressed in the
behavior”

Self-Awareness

Knowing one’s internal
states, preferences,
resources, and intuitions.®°

Self-Acceptance

Complete acceptance of
one’s internal states,
preferences, resources, and
intuitions®

SAMPLE CHARACTERISTICS

Treats others with dignity, which is the
inherent value and worth of a person.
Dignity is not earned. Rather, it is an
intrinsic part of being human.

Values others’ opinions
Acknowledges the rights, feelings, and
perspectives of others

Actively listens

Demonstrates accountability —
acknowledges mistakes and genuinely
apologizes

Inclusive’®

Comprised of two types: internal and
external®

Understands one’s values, preferences,
resources, goals, and intuitions, & how they
change over time®

Notes sensations, thoughts, and emotions
as they occur®

Is promoted by an understanding of 1)
one’s beliefs, values, thoughts, feelings,
physiological responses, personality traits,
and motivations, and 2) others’
perceptions®

Knows who they are®

Seeks out and values opinions from people
who are willing to tell them the truth and
have their best interests in mind®

Willing to acknowledge and accept one’s
feelings, values, and other aspects of the
self®®

Receptive and open to oneself?®

Meets one’s experiences as they are
without trying to change them®

Requires self-awareness®®

ENHANCE YOUR ABILITY

i. If not, make a choice backed up with
effort to pay attention to everything
that’s going on around you and find
something that arouses your curiosity
or interest.
4. Ask yourself: Can | hold unwelcome thoughts or
emotions more lightly, maybe even with humor?,
5. When you come face to face with impatience,
tell yourself, “No problem”. Calmly accept the
presence of impatience knowing that
conditions will change over time — and so will
your mind.”*

General ways to cultivate respect:
1. Listening: Practice being genuinely interested
in and open to what others share with you. Seek
to understand others’ experiences, ideas, and
perspectives even if you do not agree with them
or choose something different.
2. Acting: Speak with and show respect. Reflect
on a recent moment of discomfort or tension
with someone. Ask yourself: How could | have
tapped into respect through my actions or words
to resolve that disagreement, conflict, or tension?
3. Showing: Create a culture of respect. Seek to
understand the perspectives of others and how
respect is given and received in other cultures
and groups of those you encounter. Exhibit an
appreciation for the knowledge, skills, and
abilities of others.

a.Communicate in ways that show regard

for others.
b.Take concerns seriously, empathize, and
genuinely apologize if you hurt someone.”

1.Start a log of your thoughts. Document the
thoughts that pop up as automatic
reactions to experiences.
a.Describe what was happening at the
time (internally with your thoughts and
feelings as well as externally).
b.Note your level of emotion.
c.If able, note the underlying reason for the
emotion.
2.Practice the capacity to be present and to
notice without judgment your internal
experiences.
3.Ask someone you trust who also has your
best interests in mind to share what they see
as your strengths and development areas.®

1.Practice self-regulation.
a.Recognize, reframe, and redirect negative
emotions (self-hatred, self-doubt, etc.).
b.Refocus on the positive aspects of yourself.
c.Reframe negative situations in a way that
highlights the opportunities within them.
2.Brainstorm ways you can contribute to your
family, work, or community to promote an
“unforced” sense of connectedness with the
world.
3.Consciously make an effort to engage with an
experience, system, or person in an authentic
wayy.
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FACILITATOR & DEFINITION SAMPLE CHARACTERISTICS ENHANCE YOUR ABILITY

Self-Alignment

Behaving in ways that are
consistent with one’s

internal states, preference,
resources, and intuitions®®

Vulnerability

Authentic and intentional
willingness to be open to
uncertainty, risk, and
emotional exposure in
social situations in spite of
fears.®

This toolkit focuses on
elements that ultimately
promote well-being.
Therefore, vulnerability in
this context is defined and
presented as the kind of
vulnerability one can
choose to participate in as
opposed to the kind which
is not within our control.%

Acts in ways that authentically reflect
oneself

Demonstrates one’s values and priorities
in their lives through their behaviors,
including the way they treat people, take
care of themselves, and manage
situations®

Understands the interplay of vulnerability
with unpleasant feelings (i.e., sadness,
shame, helplessness, anger,
embarrassment, disappointment,
frustration) and chooses to tolerate,
experience, move through, and express
these feelings®®

Engages in activities one might enjoy even
when hesitant to do so®

Allows self to share important personal
history elements when appropriate to
develop deeper emotional connections
Open®

Honest®

Trusting®

1.Make a list of your values and highest priorities
in life.
2.Reflect on your behaviors & activities over the
past week.
a.Did your behaviors and activities align with
your lists of values and highest priorities?
b.For those that did not, did they draw out a
value or priority you need to add to your
list? Ask yourself:
i.Is continuing this behavior enhancing
my well-being?
i. What is the opportunity cost by me
continuing this behavior?
3.Brief exercise: At any moment in time, pause
and ask yourself “Am | feeling connected right
now"?
a.Am | focused on this connection?
b.ls this connection meaningful to me?
c.lIs this connection consistent with my goals
and values?®’

1.Become more self-aware (see exercises above
for Self-Aware).®°
2.Cultivate courage. Ask yourself:
a.Do | have the strength and courage to be
vulnerable?
b.How can | be more open with myself and
others?
c.How can | be more authentic in my
relationships or activities?
3.Dare to be your most authentic self, fully aware
of your strengths, skills, and gifts - as well as
your flaws and insecurities. Understand fear
and criticism will always be possible. Put
language to your fears, insecurities, or doubts
and embrace and face them head on. Stand
up to negative forces or hindrances.
4.Practice confidence in your authentic self.?
Know you have what it takes to overcome what
you may face.
5.Seek to excel and not to perfect. Focus on
realizing excellence in every opportunity to be
vulnerable. Did you bring forward the best
version of yourself despite having flaws?*°
6.Practice, practice, practice.*
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3. Engage micro-skills.

What small intentional words or actions am | using with youth to cultivate protective beliefs?

Micro-skills in trusted adults is the third strategy for a health-promoting “way of being”. In the context of
health-promoting relationships, micro-skills in trusted adults refer to concrete words and actions that
strengthen connection and activate or reinforce protective beliefs in youth. These micro-skills, when
combined with meaningful connection, can foster protective beliefs and create the foundation for youth
to be more receptive to skill development, which will be discussed in the next section.

Within the micro-skills, there are common, universal ways of being that are present across all beliefs.
These micro-skills and their descriptions are listed here:

Full Presence, Open Attention
& Curiosity

Committing to being fully in the moment,
conveying attentiveness, acceptance and deep
curiosity in each interaction with youth. Allowing
yourself to be fully present without distractions
and to show a spirit of openness in your ability to
express meaningful curiosity. These facilitators of
connection are foundational to cultivating
belonging and relational development.

Activating Agency

Honoring someone’s autonomy in making choices
for themselves and demonstrating faith in their
ability to do so. A common approach in working
with youth that honors their autonomy and
promotes agency is to provide a “menu of options”
after asking an open-ended question. If you ask a
youth an open-ended question and they respond
with “I don't know"” or “I'm not sure” or “What do
you mean?”, you can offer a range of possible
options or responses. For example, you may ask a
youth “What values are most important to you?”
and they respond with “What do you mean?” You
can follow up by showing them a list of values and
ask them to pick up to five values that they feel are
true for them.

Mirroring and Reflections

Mirroring back to youth in conversations parts
of what they have shared with the goal of
enhancing their self-awareness. Using
observations to serve as reflections for youth,
highlighting their values and goals, and
potentially how their choices align (or don't)
with those values and goals. Both mirroring
and reflecting promote self-awareness, an
essential ingredient for reaching one’s full
potential.

Modeling and Inspiring

Being a positive model for the youth with
whom you interact. Consistently
demonstrating and living patience, kindness,
respect, and other prosocial traits establishes
a foundation of trust with youth and teaches
them ways of being that promotes healthy
relationships.
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3. Engage micro-skills. (cont.)

What small intentional words or actions am | using with youth to cultivate protective beliefs?

Below is a figure that presents a broader list of micro-skills organized within each of the five core
protective beliefs. Several of these micro-skills draw from therapeutic approaches such as Carl Rogers’
client-centered therapy and William Miller and Stephen Rollnick’s motivational interviewing.® 2

FOCUS: Give your full attention, showing you care.

I am seen EXPRESS: Communicate your acceptance of and belief in them.

and loved. EXPLORE: Open a doorway for youth to explore their spirituality or other
ways they find strength and hope.

NOTICE: Truly see and hear the youth as they are.

AFFIRM: Share with youth how their unique gifts have a unique impact.
EXPRESS NEED: Show youth how they’re relied on, indispensable, and
essential *

I can RECOGNIZE: Help youth clarify their values and goals.
influence ENCOURAGE: Guide youth towards independent problem-solving and
m%é‘;ﬁﬁ"d decision-making.
) SUPPORT: Reinforce the ability to have influence over one’s life and health.

| can EMPOWER: Grow youth’s sense of their strengths and skills.
. COACH: Let youth know they are not alone and they can get through hard

(R R e  times.
BUILD: Increase youth’s use of positive coping behaviors.

NAVIGATE: Help youth navigate challenging situations and build support
| have networks.

support. FUEL: Fuel youth agency and confidence.

ADVOCATE: Be ready to advocate for youth when they need it.

*Adapted with permission from Zach Mercurio, Ph.D., The Power of Mattering.
The table ahead provides ideas on how to put each micro-skill into practice through your actions (Actions to
Implement) and your words (Example Statements & Questions). As you review the micro-skills, we encourage
you to identify the behaviors and language that feel authentic to you within each micro-skill area, and to
generate additional ideas that fit the unique needs and context of the youth you work with. Consider which
facilitators of connection you may need to engage to support the application of each micro-skill.

As you review the micro-skills, actions and example verbal statements below, consider how you may or may
not already practice each of the skills. Ask yourself:

1. What contexts support me in being more likely to use this micro-skill?
2. What works well in my application of each micro-skill?
3. What could | do more of, and what are my greatest opportunities for development?

In the Assessments section of this toolkit you will find a Micro-Skills for Trusted Adults self-assessment. This
self-assessment provides an opportunity to reflect on your use of each micro-skill. As you complete it, notice
where your strengths lie and where growth opportunities exist. Your results can guide you in creating a plan to
develop your micro-skills with youth intentionally. We encourage you to repeat the self-assessment
periodically (e.g. quarterly) to measure your progress and growth over time.
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Table: Micro-Skills, Words, and Actions for Trusted Adults

Belief #1: lam seen and loved. (By others, self, and higher power)

MICRO-SKILL | FOCUS: Give your full attention, showing youth you care.***

ACTIONS TO IMPLEMENT

e Let go of distractions to give yourself the chance to focus deeply on the youth in front of you. Put away or turn off screens and
other distractions that split your attention.

¢ Before meeting with youth, give yourself one minute to center your focus— become aware of your breathing, inhaling deeply,
exhaling slowly. Focus on relaxing and calming your body. Allow yourself to be in the moment, mentally letting go of all that has
come before and what may come after. Do this for 60 seconds.

e Convey to youth the priority of their presence, the importance of what they choose to share, and how deeply they are cared for.

¢ Explore with youth who they are and guide them back to this as needed. Ask about and listen for their interests, goals,
preferences, and values.

e Be curious — when you think you have a picture of what they are telling you, ask one more open-ended question to go deeper.
Curiosity shows interest.

¢ Reflect back the challenges, strengths, and underlying values they share. Reflecting the strengths and values you hear not only
increases self-awareness but also promotes confidence and clarity in who youth want to be.

e Express empathy and understanding before offering advice or problem-solving.

EXAMPLE STATEMENTS & QUESTIONS
¢ “I'm putting everything else aside to be here with you.”

“Nothing else is more important to me right now than this moment with you.”

“I've turned off distractions so | can really be with you.”

“I'm listening and | really want to understand.”

“I trust your perspective - help me see the world through your eyes.”

“You deserve to be heard, fully and without judgment.”

“What does it mean to you to feel seen and loved?”

“Is there a time when you felt seen and loved by someone? What did you notice and how was it different from other experiences

you might have had where you did not feel seen or loved?”

¢ Examples of questions that explore who youth are and convey curiosity: “What values are important to you?”, “How might other
people describe your strengths?”, “What goals do you have for yourself?”, “l know this may seem like an obvious question but
what do you love about doing [name activity, hobby or interest]?”, “What's it feel like for you when you do well on something?”,
“How do you spend your time?”, “What kinds of things do you like to do?”

e Example reflections to help youth feel seen and highlight values: “Being able to get along with your family is really important to
you.”, “Showing others that you're a hard worker matters to you.”, “Not making the team felt pretty bad and at the same time, you
were able to quickly figure out that joining the intramural club would be fun for you.”

e Example of expressing empathy before problem solving: “It's not easy to talk about — | can see that and | want you to know its ok.
I've got you. What you shared is pretty stressful. It's really tough that you are going through that right now.” [pause for youth’s
response] "Would it be helpful to talk through some things you could do to try to feel better? It's also ok if you feel like you want to
talk about it some more. It's up to you.”

MICRO-SKILL | EXPRESS: Commmunicate your acceptance of and belief in them.**

ACTIONS TO IMPLEMENT
e Ask youth how they want to receive validation from you and others. People vary in how they prefer to receive positive regard and
validation from others and exploring these preferences can support trusted adults in their choice of actions to develop and
reinforce this belief.
Show youth you accept them for who they are, without judgment and/or trying to change them.
Avoid criticizing, judging, disapproving or shaming.
If youth engage in concerning behavior, focus feedback on their behavior (not on them as a person).
Affirm positive behaviors and attitudes, especially when the youth tackles a difficult situation or problem.
Notice your internal mood state when you are with youth. Remain calm, do not take youth’s words and actions personally, and
maintain patience. If you have an interaction where you struggle with this, apologize.
* Express confidence in youth's perspective, attitude, abilities, and/or actions. Let them know you believe in them.
e When challenged, let youth know they are not alone and are capable of making a healthy choice for themselves.
e When a youth is hard on themselves, ask what they would tell a friend in the same situation.

EXAMPLE STATEMENTS & QUESTIONS
e “When | see you doing something well, how do you want me to acknowledge it?” [If youth doesn’t know, you can offer choices]
“Do you want me to call it out when we are one-on-one, with the whole team or group, or something else?”
“Tell me about a time when someone told you that you were doing something well. What did they say or do that you liked?”
“I care about you and am here for you no matter what.”
“You don't have to filter anything. I'm here for all of it.”
Example of focusing feedback on behavior: “Skipping class seems like it's making it harder for you to keep up with all the
schoolwork. What are your thoughts about it all?”
e Example of apologizing to youth: “Listen, when | saw you the other day, | was pretty distracted and didn't really give you a lot of
time. I'm sorry. | have time today if you want to meet. I'd really like to hear how you are doing and what is going on for you.”
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Belief # 1: 1 am seen and loved. (Cont.)

MICRO-SKILL | EXPRESS: Communicate your acceptance of and belief in them.®*

EXAMPLE STATEMENTS & QUESTIONS (CONT.)

Example affirmation: “It is so neat to watch you set a goal, work through any challenges getting there, and celebrate achieving it! |
admire your determination!”

Example affirmation: “You did not want to leave that party to be home on time and you still did it and respected your curfew. That
says a lot about the love and respect you show your parents.”

“You have such a healthy perspective and positive attitude. You keep showing up and doing what you need to do. That is going to
go a long way. | believe in you and know you will reach your goals!”

“It stinks that you are in this situation. You are not alone though. You've got me and the other people in your life. We believe in you
and know you will figure out what the best choice for you is.”

“If your best friend had just experienced what you did and was being hard on themselves, what would you tell them?”

EXPLORE: Open a doorway for youth to explore their spirituality or other ways they find strength and hope.®*™

ACTIONS TO IMPLEMENT

e Assess your readiness to foster the development of spirituality in youth alongside and separate from your personal views on
spirituality and how those may align (or not) with the youth.”® While we focus on spirituality, if a youth does not identify with
specific spiritual belief, you can broaden the conversation to other ways they find strength and hope in their lives.

Create an open space for youth to explore their own spirituality by defining what spirituality is and asking what it means to them.
Ask youth how spirituality fits in their life and what it looks like for them.

Acknowledge and accept their perspective.

Let youth know that you are open to talking about their spirituality at any time if they want to.

Help find ways for youth to be in nature or experience the natural world.

EXAMPLE STATEMENTS & QUESTIONS

e “When people talk about spirituality, it's not a single path or belief system. There are many ways to experience spirituality and the
benefits of a spiritual experience. For some people, it's the belief in a higher power or a specific religious practice. For others, it
may involve experiencing a sense of connection to a higher state or a sense of inter-connectedness with the rest of humanity
and nature. What are your thoughts about what I'm saying?”

e “Spirituality can often be a source of strength and hope for people, including people your age. 'm wondering if we could take a
little time to talk about your spirituality — maybe even starting with what does spirituality mean to you?”

e “How does spirituality fit into your life if at all? What does it look like in your day-to-day?”

e “Spirituality can be a very personal part of our lives. | completely respect whatever your perspective is because ultimately, it's
your life.”

e If youth does not identify with spirituality: “I hear you. Everyone has to find what works for them. What are some other ways you
find hope and strength in your life?”, “When you are feeling challenged, what or who do you seek out to help you keep going?” [if
youth does not know, offer a menu of options] “For some youth, it's being in nature, for others it's the lyrics in music — kind of like
poetry, or for others it's listening to stories of other people who overcame hard times in their life.”

e “I wanted to raise the topic because it's important you know that you can talk about it with me if you want to — at any time. At the
same time, it's totally up to you based on where you are at in your perspective.”

e “Being in nature can also bring a sense of peace, hope and feeling restored or refreshed. What are some ways you like to
experience nature?”

MICRO-SKILL | NOTICE: Truly see and hear the youth as they are.'®?

Belief #2: | matter.

ACTIONS TO IMPLEMENT

e Ask about, remember, and check on the details of youths’ lives.

e Ask youth for their opinions. Share that you are interested in what they have to say and value their voice. Reflect and follow up to
make sure they feel heard.

Notice youths’ moods and when they might be struggling. Seek understanding and offer action to help.

Check in on youths’ energy levels.

Assess if negative behaviors (e.g., excessive social media use or gaming) may be related to an unmet need to matter.

Pay attention to youth and let them know they are important. Even when you may disagree with them.

EXAMPLE STATEMENTS & QUESTIONS

* “Last week you were going to do [name event] — you seemed [state emotion] about it. How did it go?”

“What do you think about what should happen? | really want to hear your perspective.”

“Your voice is really important. What do you think?”

“Thanks for letting us know what you think. It's really important.”

“| wanted to check in — | noticed you seem a little off today. What's going on?” [if youth shares struggle] “I'm sorry. | get why you're

upset. What do you think might help right now?”

e "How've you been doing lately? How has your energy been?”

e “Listen, | know we don’t agree on this one and that's ok. You are such an important part of this community so regardless of
whether we agree all the time, we so value you being here!”
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Belief #2: | matter. (Cont.)

MICRO-SKILL | AFFIRM: Share with youth how their unique gifts have an impact.'3-%8

ACTIONS TO IMPLEMENT
e Consistently convey authentic unconditional appreciation, drawing out the unique gifts of youth such as strengths, purpose,
perspective, and wisdom.
Share with youth how they and their efforts impact others.
Describe to youth the difference it makes before asking them to do something.
Provide opportunities for youth to use and develop their gifts.
Support and reinforce engagement in activities that are meaningful to them.
Express gratitude to youth.
Convey positive expectancy by making it clear you have faith in them, you know they can be successful and state that by sharing
the hopes and potential you see in them.

EXAMPLE STATEMENTS & QUESTIONS
e Examples of conveying appreciation while highlighting unique gifts: “You are always looking out for your friends. It's really great to
see how caring you are.”, “You have been practicing so hard for your upcoming concert. Its clear music is important to you, and
you care about doing well. That is awesome to see!”
¢ Examples of reflecting the impact of youth's efforts: “It was so great how you were with everyone there today. You really offered
some great ideas and energy to get the group moving forward in a solid direction.”, “You were so positive during the game today
and it really boosted the energy across the whole team. You showed great leadership in that way!”
¢ Examples of describing youth’s impact before asking them to do something: “Having you there just makes it go that much better.
Would you be willing to come this week?”, “The seniors always love seeing people your age. It really brings them such joy. Would
you be willing to come to the cafeteria for the senior day lunch next week?”
“I'm so grateful for you.”
Thank you for doing all that you are doing. It means a lot.”
“You got this! | have no doubts.”
“You will get through this. You have faced harder things before and figured it out.”
“You have so many great skills and you are so hardworking. You are going to reach your goals, no question!”

MICRO-SKILL | EXPRESS NEED: Show youth how they’re relied on, indispensable, and essential.”’®

ACTIONS TO IMPLEMENT

Tell youth they matter to you.

Tell youth how you rely on them.

Tell youth you missed them when they were not present.

Remind youth how you and others/organization need them and their contributions.
Ask youth for help.

Tell them it's better when they’re around.

EXAMPLE STATEMENTS & QUESTIONS
e “You matter to me.”
e "I really appreciate you being here.”
¢ “l look forward to seeing you each week.”
e “Your being here matters. We rely on your perspective and energy.”
¢ “I noticed you weren't here last week. We missed you! It's really great to see you this week.”
e “We really need youth like you. You do so much for this group. It wouldn’t be the same without you.”
e “Would you mind helping with this? Your help will make such an impact on what we are trying to do.”
¢ “That went so well and was a lot of fun. It's better when you are here.”

Belief #3: | can influence my life and health

MICRO-SKILL | RECOGNIZE: Help youth clarify their values and goals."”®

ACTIONS TO IMPLEMENT
e Ask youth what is important to them and what values are important to them.
e Listen for and reflect values you hear.
e Ask youth what goals they have for themselves — both short-term and long-term.
e Connect youth’s values and goals through reflections.
e Support them in breaking down goals into manageable steps by getting their ideas on how to do this first.
e Check in on how working towards goals is going, offering support as needed.
e Ask youth about any health and mental health-related values and goals they might have.
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Belief #3: 1 can influence my life and health. (Cont.)

RECOGNIZE: Help youth clarify their values and goals.'®®

EXAMPLE STATEMENTS & QUESTIONS

¢ “What matters to you?”

e “What are some of the things you care about most?”

e “What values are important to you?”

e Examples of reflecting values: “Standing up for the people you care about is a core value for you.”, “Honesty and dependability are
big ones for you - you want to know where you stand with people and that you can count on them.”

e Example of a reflection connecting values and goals: “You want to be able to get along with people better - to not react with
anger. Having people be honest with you. Given honesty is one of your core values, having people be honest with you will help you
get feedback on how you are doing.”

» “What goals (for your life, health, or other) do you want to set for yourself over the next couple of months and over the next year?”

o “What kinds of things do you do that support your mental health/help you feel good/calm anxiety/etc.?”

¢ “Now that you have this goal, what do you think your first step will be?”, “What steps do you think you need to take to reach your
goal?”

¢ “What would it look like to you to break your goal down into action steps?”

¢ “How have you been doing with your goal?”

e “What is going well in working towards your goal?”

e “What feels hard about your goal right now?”

e “As you work on your goals, I'm here to provide support if you want.”

MICRO-SKILL | ENCOURAGE: Guide youth towards independent problem-solving and decision-making.'®™

ACTIONS TO IMPLEMENT
e Emphasize youth’s autonomy - it's up to them what they want to do.
e When a youth is experiencing a challenge or decision, ask them for their ideas on how they want to tackle it, eliciting from them
the pros and cons of each option.
e If you have ideas to offer, use the Ask-Offer-Ask approach: Ask permission to share your idea, Offer the idea, Ask youth what they
think about it.””
e Let youth identify solutions and action plans with your support as needed (guide them, and resist telling or directing).

EXAMPLE STATEMENTS & QUESTIONS

e “It's up to you what you want to do.”

e “Ultimately, it's your choice.”

e “What do you want to do about this situation?”, “What do you think might help?”

e “What good things do you think would happen from taking that step?”, “What not-so-good things might happen from taking that
step?”

e Example of Ask-Offer-Ask: Ask permission: “Can | share another idea you might think about?”, Offer idea: “ was wondering if it
might help if you set your alarm across the room so you had to get out of bed to turn it off.”, Ask youth’s reaction: “What are your
thoughts about that?”

e “Let’s brainstorm as many solutions as you can think of. We can look at each one and based on which ones you choose, we can
create an action plan of the next steps you want to take. I'm here to ask some questions and to offer ideas and be a resource if
you get stuck. You know yourself best. What do you know works for you to help you feel healthier and centered?”

MICRO-SKILL | SUPPORT: Reinforce the ability to have influence over one’s life and health.™

ACTIONS TO IMPLEMENT
e When setting goals or making decisions, help youth anticipate things that could get in the way.
¢ Help them identify ways they can overcome any obstacles or barriers.
e Normalize that everyone hits road bumps and it can be helpful to see them as learning opportunities.
e Express belief in youth’s values, goals, and, importantly, their ability to achieve their vision.
e Take notice of and celebrate all successes!

EXAMPLE STATEMENTS & QUESTIONS

¢ “If you start to take those steps, what do you think might get in the way or make it harder to follow through?”
“These things may not even come up, but it can be helpful to think through them ahead of time so if they do, you are ready.”
“If these things were to come up, what could you do to tackle them?”
“What help might you need to get through them?”
“If you hit a road bump or have to slow down, | want you to know that is normal. Everyone faces setbacks from time to time; |
definitely have. That's why they sometimes say, “two steps forward, one step back.” What I've learned is that it can be helpful to
think about these moments as learning opportunities that can help you figure out your next move. You still have the power to
choose what comes next.”
e “You are clear on your values. You've made some great goals for yourself and carefully thought out how you want to achieve

them. You can reach these goals in a way that also is consistent with your values!”

e “You completed that first step! That is HUGE because you have started and you are working hard to get there. Nice work!”
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Belief #4: 1 can overcome hard things.
MICRO-SKILL | EMPOWER: Grow youth's sense of their strengths and skills."

AC
°
°

TIONS TO IMPLEMENT

Ask youth what their strengths are and what other people would say their strengths are.

Ask youth what they can do to grow their strengths.

Ask youth about a time when they got through something hard including what they did to make it through. Listen for how to
reflect strengths and positive coping skills.

Ask youth what they can tell themselves when things get hard to help them to keep going.

Express confidence in youth’s ability to navigate hard things well.

EXAMPLE STATEMENTS & QUESTIONS

“What would you say your strengths are?”

“What would other people close to you say your strengths are?”

“What would other people who know you say you are good at?”

“What do you think you could do to build even more strengths?”

“Tell me about a time when you got through something hard? Could be a family conflict, a hard class or exam, a challenging time
with a friend, not getting something you wanted or needed. What did you do to get through it?” [pause] “Looking back at it, what
do you feel your strengths were that helped you to overcome it?”

Example of reflecting strengths and positive coping skills: “What I'm hearing is that even though you were hurt, you didn’t lash out
and you figured out how to take care of yourself. You also started spending more time with people you really, really trusted. Those
are some great coping skills.”

“What can you say to yourself when things are hard to keep you focused and motivated? For example, when | am facing
something hard, I will tell myself “You got this. Just focus on what is in front of you. It will work out.”

“You have some really strong skills. You're smart and you're really determined. | know you will figure this out, get through it and be
more than ok!”

MICRO-SKILL | COACH: Let youth know they are not alone and they can get through hard times."

AC

TIONS TO IMPLEMENT

Normalize that problems are unavoidable for everyone - life will still challenge them and present stressors. Building resilience
does not mean problems go away. Rather, it provides the strength and tools to navigate the challenges more successfully.
Give empathy and understanding when youth go through hard times.

Express optimism and hope when youth go through hard times.

Encourage youth to give themselves patience, compassion, and understanding when going through hard times.

Provide consistency by meeting regularly, having a consistent structure, and other constants.

Let youth know they don’t have to go it alone — we all need support sometimes and you are there for them.

EXAMPLE STATEMENTS & QUESTIONS

“You are not alone. As much as it doesn’'t seem like it at times, everyone has problems. Figuring out how to navigate our problems
doesn’'t mean we get to be problem-free. It means that we have better ways of figuring out how to solve those problems without
feeling stuck or getting as upset as we used to.”

“You are in such a tough spot. It makes sense that you would feel this way.”

“It will work out.”

“You will be ok and come out the other side of this stronger and in a better place.”

“This won't last forever and once you are through it, you will feel so relieved.”

“When things are difficult, try not to be hard on yourself. It's so important for you to be patient with yourself and others, show
yourself some kindness and understanding. Try to treat yourself the same way you would treat your best friend.”

“You don’t have to do this alone. Everyone needs help sometimes or someone to stand by their side. I'm here for you in whatever
way you need.”

MICRO-SKILL | BUILD: Increase youth’s use of positive coping behaviors."

AC

TIONS TO IMPLEMENT

Increase youth’s self-reflection on the ways their current coping may cause challenges and what might be driving negative
coping behaviors.

Encourage youth to focus on things they can control and let go of things they can't.

Help youth find healthy ways they can take care of themselves.

Encourage youth to reframe negative thoughts and statements about themselves to more accurate, situation-based
statements.

Support youth to keep building this skill of finding more accurate, helpful ways of interpreting situations.

EXAMPLE STATEMENTS & QUESTIONS

“What do you do to cope with stress and challenges now?”

“What are the ways what you are doing now to cope is helpful?”

“What are the ways what you are doing now to cope keeps you stuck or prevents you from reaching your goals or living by your
values?”

“It can be really hard but also pretty freeing if you can get to a place where you let go of the things you can't control and only
focus on what you can control. For example, a person can’t control if their parent yells at them. They can control how much of that
yelling they pay attention to and let in and how much they ignore.”



Belief # 4:1 can overcome hard things. (Cont.)

MICRO-SKILL | BUILD: Increase youth's use of positive coping behaviors."

EXAMPLE STATEMENTS & QUESTIONS (CONT.)

« “What healthy things do you do to take care of yourself when you are in a negative place?”[if youth does not know, offer a menu
of options] “For some people, listening to music helps, for others it's working out, and for others it might be calling a friend or
doing some artwork.”

e “When you look at the people in your life that you feel get through hard times in healthy ways, what do you see them doing to do
that?”

¢ “When you start to tell yourself something negative about what happened, try to look at all the factors that might have
contributed to what happened. What else was going on in your life? Who else was involved? What behaviors were you doing or
not doing? What did you have control over? As you look at these questions, it might help you to see what happened more clearly.”

¢ “For example, instead of “I'm stupid because | failed that class.”, ask yourself, “What are some other ways of looking at this
situation? Is there evidence pointing to other factors that might have led to that outcome?” For example, other evidence could
include “That was a really hard class and with everything going on in my life, | just didn't have the time | needed to put the work in.
I'm not the first person that has had this happen.”

Belief #5: | have support.

14

MICRO-SKILL | NAVIGATE: Help youth navigate challenging situations and build support networks.

ACTIONS TO IMPLEMENT

» Be fully present with and actively help youth work through difficult situations and systems.

e Model emotional regulation and thoughtful problem solving.

* Provide safe spaces for youth to rest, share, create, socialize, and think.

e Encourage youth to seek support from others.
Encourage youth to offer support to others.
¢ Create healthy and welcoming events and opportunities for youth to gather within your community or program.
Foster circles of support that match youth's identities.
Talk about the importance of both vulnerability and boundaries in relationships.
Consider barriers youth may face to accessing support communities and try to address those proactively. Be creative!
Be assertive about engaging family in ways they can stand by youth, especially in difficult times.
Partner with youth to foster healthy online behaviors and promote critical thinking skills to mitigate the negative effects of their
virtual world. Model healthy online behaviors and social interaction.

EXAMPLE STATEMENTS & QUESTIONS
¢ “I'm here for you. If you want, we can work together to figure out how you want to overcome this challenge.”
e “Let’s slow down. Take a few deep breaths. Take a step back from it. Maybe we can even take a walk around the block if you think
that would help.”
“I know it's tempting to act on the first solution we think of, but maybe we can come up with a few more solutions, take a look at
the good and not-so-good things about each option, and then you can choose which one you think will work best. Would you be
willing to try it?”
* “Have you thought about asking your parents or other family members for support on this one?”
“Who would you feel comfortable asking for help?”
e “When you have gotten support in the past and it was helpful, who gave it and what did they do that you liked?” Followed by
“What would it be like for you to reach out to that person for what you are going through now?”
e “What would it be like for you to ask others for help once in a while?”
“"How do you feel when someone asks you for help and you can support them?”
* “One of the best ways to build up our support circles is to provide support to others. When we do that, often we feel good that we
can help someone out AND it helps to build relationships where people support each other.”

MICRO-SKILL | FUEL:Fuel youth agency and confidence. "

ACTIONS TO IMPLEMENT

Incorporate youth goals, wants, and interests into activities.

Offer choices. Involve youth in decision-making and/or encourage independent decision-making.
Encourage problem-solving.

Provide opportunities where youth can demonstrate responsibility.

Recognize and celebrate achievements.

Provide reassurance.
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Belief # 5: 1 have support. (Cont.)

MICRO-SKILL | FUEL: Fuel youth agency and confidence.

EXAMPLE STATEMENTS & QUESTIONS (CONT.)

¢ “What do you want to do?”

e “What activities do you think we could do that feel in line with your goals?”

¢ “It's so important that you are involved in as many decisions as possible. Each time we have choices to make, when we can, we

want to involve you, get your input and have you make the decision.”

e Example of offering choices: “You have a few options. You could get involved in this fight between your two friends by taking a
side, you could totally avoid it, or you could let them both know that you care about them, you hope they can resolve it, and that
you aren't going to take sides. What do you think?”

“Congratulations! What you just did is so awesome. | hope you feel proud of yourself.”

“You can do this.”

“Believe in yourself. We believe in you and are confident you can achieve whatever you set your mind to!”

“You are ready and capable to achieve this.”

MICRO-SKILL | ADVOCATE: Be ready to advocate for youth when they need it.

ACTIONS TO IMPLEMENT
¢ Assess when youth may need you to speak up on their behalf (vs. when they can utilize their skills to navigate the situation
independently).
e Stand up for them when they need it.
¢ Advocate for youth rights and opportunities.
e Put limits in place that assist youth in achieving their goals and well-being.

EXAMPLE STATEMENTS & QUESTIONS
¢ “How are you feeling about addressing this issue on your own?”
e “At what point, if any, might you want some additional support?” Followed by “What would that look like?”
e “How do you feel that support would be helpful compared to you trying to resolve it on your own?”

Additional Considerations

The Health-Promoting Relationships Paradigm offers a way of thinking about the full potential of
relationships and how trusted adults can maximize their relationships with youth to help them thrive and
flourish. The paradigm acknowledges that relationships do not exist in isolation, that there are multiple
influences on youth at any given time, and that youth come from varied backgrounds (as do trusted
adults). We also acknowledge that substance use prevention is a primary outcome of health-promoting
relationships, and conversations about substance use or other risky behaviors may naturally arise when
trusted adults engage with youth.

It is essential that trusted adults feel ready to address substances and other risk-related conversations. To
navigate these conversations most effectively, adults can proactively prepare themselves with knowledge
about adolescent development, effective communication strategies, and awareness of local resources for
referrals when professional help may be needed.®"

Start by approaching risk-related conversations with empathy, curiosity, and a focus on understanding
the youth’s perspective rather than judgment. These discussions should reinforce safety, trust, and the
youth's strengths and potential, rather than focusing solely on consequences or discipline. Youth are more
likely to continue to engage your support and be receptive to advice when they feel respected, supported,
and genuinely heard." It is also essential to normalize asking for help and to reassure youth that seeking
support is a sign of strength.

Creating a plan or protocol for handling disclosures of risky behavior such as substance use can help
adults feel more confident and reduce the chance of reacting with surprise or alarm. These situations,
while sometimes challenging, can be pivotal teachable moments to affirm youth autonomy, provide
guidance, and reinforce healthy decision-making."® By remaining calm, supportive, and informed, adults
can connect youth with appropriate resources and turn difficult conversations into meaningful
opportunities for growth and connection.
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4.Develop skills in youth.

How am I seizing or creating opportunities for youth to learn or practice skills that build or reinforce

protective beliefs?

The toolkit has introduced you to ideas for strengthening facilitators of connection and engaging micro-
skills in your interactions with youth to develop protective beliefs in them. Now we introduce an approach to
support youth in developing their own set of protective skills that serve to build and reinforce the five core
protective beliefs. This is the fourth and final strategy in the way of being in health-promoting relationships.

Protective beliefs are not static; they can be challenged and may waver over time, particularly during
difficult life events. This is why building skills is essential. Skills provide the concrete tools youth need to
maintain, strengthen, and restore beliefs throughout life’s ups and downs. By fostering skill development,
you help youth build and take ownership of their belief systems and their capacity to strengthen those
beliefs over time. Like the effect of trusted adults using micro-skills, skills developed in youth can support a

support a growth mindset"®'?° including both a decisive shift from "I can be..." to "l am...

actualization of the protective beliefs in their lives.

in their beliefs and

Opportunities for skill development will present naturally in everyday moments when the time seems “right”
to teach or reinforce a skill, as well as through intentionally created skills practice sessions. Regardless of
the circumstance in which the opportunity arises, trusted adults can be prepared with an approach to
guide them in fostering protective skills in youth.

If helpful for guiding your work in fostering skills in youth, below are three interconnected steps to move

youth learners from initial understanding to real-world application of new skills.
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¢ Provide a Rationale. The trusted
adult makes learning relatable by
providing a personalized rationale for
how the knowledge and skills can
support and benefit the youth in their
everyday life. By doing so, motivation
is built to sustain engagement in the

g )

¢ Facilitate Guided Practice. Creating
opportunities for youth to practice and
receive instructive feedback is
essential for developing new skills.
Where applicable, model or
demonstrate the application of the

learning process.

¢ Engage in Collaborative Teaching.
Rather than delivering information
through one-way instruction,
effective skill development requires
interactive, step-by-step teaching.
This collaborative approach draws
out the youth’s existing knowledge,
identifies and corrects
misunderstandings, and creates
space for questions and concerns to
surface naturally during the learning

new approach or skill through

demonstration. The trusted adult may
role-play the skill and/or walk through
the steps of the skill offering guidance
and clarification along the way. Giving
youth a safe space to practice a skill
while receiving corrective feedback
can build both competence and
confidence. These practice sessions
also enable trusted adults to assess
whether genuine skill development has
occurred and identify where continued
learning or practice is needed.

process.
\_ _J

~

e Connect to Real-World Contexts. Ask
youth about real-world opportunities
where they can meaningfully apply the
skill in everyday life and within specific
situations and/or contexts. They will be
more likely to apply the skills when
they view them as relevant, potentially

beneficial, and have clarity on when
and how to use them.

Elicit a Commitment. Encourage youth
to make detailed commitments about
how they will apply their new skills.
These commitments should include
specific details about what will be
done, when it will happen, and how
often the skill will be used. This
specificity helps to mentally prepare
for skill application and increases the

\_ D

development.

\—

likelihood of successful skill

Throughout your work in developing skills in youth, remember that fostering protective skills requires
intentional effort to guide youth in applying and developing these skills within trusted relationships -
relationships where adults consistently practice the connection facilitators and micro-skills outlined

earlier.

The table ahead presents a sampling of skills that can be developed to promote the cultivation of the five
protective core beliefs. These skills represent a starting point and are not an exhaustive list. They are
included here as they have demonstrated evidence of achieving prevention, protection, and/or flourishing
outcomes. Many of these skills are routinely used in therapeutic and coaching contexts and therefore,
resources to support the implementation of many of these skills can be found online if additional

guidance could be helpful.
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Within the table below, skills are organized by each of the five core beliefs. Each belief is presented alongside
general considerations and ideas for how trusted adults can promote development of these beliefs. While
many of the general considerations and skills can support multiple beliefs, they have only been noted once
in the table. Lastly, when fostering protective skills, it is vital to attend to context. For example, consider the
linguistic, developmental, cultural, and other relevant characteristics of the youth you work with as you
determine the appropriateness of application of these skills and where adaptation may be needed.

Table: Protective Skills for Youth

m - % SKILLS THAT CAN BE FOSTERED IN YOUTH

Belief #1

I am seen and loved.

(By self, others, and higher
power)

Interrelated Beliefs

e | am safe.

e | am respected.

¢ | am cared about.

e | can trust you.

e | am accepted for who |
am.

e |like who I am.

¢ | have people in my life
that enjoy being with
me.

e | believe in myself.

¢ | have people in my life
that believe in me.

e | am worthy.

e |am loved
unconditionally.

e | am capable of being
seen and loved
through faith in myself
and a higher power.

¢ My faith is a source of
strength for me.

e | have a purpose in life.

¢ | have a good sense of
what makes my life
meaningful.

« | feel like | belong.

e | feel connected with
others.

General Considerations

e To feel seen and loved is to feel recognized, accepted, respected, and deeply cared for as an
individual by self, others, and a higher power. The opposite of feeling “seen” and “loved”
includes feeling invisible, unheard, disliked, or neglected.

e This belief can be cultivated through a focus on self, relationships with others, and spiritual
connection to a higher power. Sample skills for each of these mechanisms of belief
development are provided below in the Skill Development in Youth section.

e Asyou prepare to support youth in developing this belief, you may need to guide them on
getting clarity around what it means to be seen and loved by them, from the perspective of
self, other, and a higher power.”

¢ Consider gaining self-awareness around your own belief that you are seen and loved. It will
be important to manage your own beliefs and perspectives, particularly if this is a belief that
could use strengthening, to maintain an open, nonbiased space for youth to explore and
question theirs.”’

Skill Development in Youth

Self:
Develop Positive Self-Awareness®
l.Introduce youth to the benefits of self-reflection in developing their understanding of the best
parts of themselves (values, interests, goals, personality, affect).
2.Support youth in developing positive self-awareness through conversations you have with
them (probing them on their values, interests, goals), reflective writing (journaling in response
to prompts you provide them), and completing free web-based character strengths, values,
and interest questionnaires.
3.Encourage youth to think comprehensively about their values, interests, and goals across
domains (self, family/friendships, school, hobbies). Ask them how they show these positive
attributes to themself and to others.
4.Mindfulness practice can also be taught to promote self-awareness. Find and share online
resources youth can use to practice mindfulness meditation (spending a few minutes each
day focusing on breathing and observing thoughts and emotions without judgment) or
journaling about one’s thoughts and feelings that day (try using prompts such as, “What felt
good today?” and “What challenges came up for me?”).

Meeting our Own Needs

l.Introduce youth to the idea that people often look around to see where they can get their
needs for being seen and loved met through external sources. Yet we as individuals can also
take responsibility for helping to meet this need.

2.Ask the youth to create a visual of a tank or container of some sort. Have them label the
container as their “Loved/Cared For” tank, or equivalent relatable language. Encourage them
to identify a few actions they can take on a daily/weekly basis that would help them to feel
loved, appreciated, and cared for. Examples may include many of the skills presented below,
such as daily positive self-affirmations, self-compassion, and self-gratitude. 2312613

Positive Self Affirmations'

1.Share with youth the protective role that routine practice of positive self-statements about
one’s identity, values, and other internal experiences can have in creating a positive mindset
and cultivating beliefs about feeling seen and loved. These are called positive self-
affirmations and include aspirational and validating statements like many of the core beliefs
and interrelated beliefs in this table.

2.Introduce various ways positive self-affirmations can be practiced. Youth can be encouraged
to adapt or modify these approaches as they maintain the practice of ongoing regular
reading or stating aloud of their self-affirmations.

3.Mirror activity. Using a hard-copy printout of a mirror, ask youth to write statements of self-
praise, self-acceptance, and self-love within the mirror. Then build in daily reading (silently or
aloud) of these affirmations. This can also be done while looking at oneself in a mirror.

4.Create a daily affirmation challenge by generating a list of affirmations and integrating
review of them into one’s daily routine. Use resources like a phone alarm, school agenda, or
daily task reminder to serve as prompts.

5.Free printable resources with sample positive affirmations can be used to support youth in
identifying affirmations.
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CORE BELIEFS &
INTERRELATED BELIEFS SKILLS THAT CAN BE FOSTERED IN YOUTH

Self-Compassion**®
l.Learn to be kind to yourself. People are generally not as kind to themselves as they are to
others. A commonly used exercise to develop self-kindness is to help youth identify how they
can be friends to themselves by treating themselves as they would treat a friend.

o Ask the youth to think about a common challenge kids their age have (e.g, failing a test,
getting into trouble at school, not getting on a sports team). Encourage them to imagine
this challenge just happened to a friend they care about.

o Ask them to think about what steps they could take, or what they could say, to show their
friend kindness. The youth can write out or share aloud their response.

o Now ask them to share how they might treat themselves if they were to have experienced
this same challenge. Discuss whether their approach to self-kindness was as supportive
as it was to their friend. Explore opportunities where they could be kinder to themselves, as
they would be to a friend.

o Ask youth to notice the next time they are not kind to themselves and to pause, identify
how they would treat a friend in that same situation, and practice applying the same
kindness to themselves.

2.Mindful self-compassion. The practice of self-compassion is grounded in developing a
balanced, mindful approach to how we experience and make sense of life challenges.”’
Many activities can be found online to support youth in developing mindfulness. One way to
get started practicing mindfulness with youth is through a sense-based eating activity that
activates all five senses.

o Share with the youth one way of practicing mindfulness is to get used to paying attention
to all of our senses. Eating food offers one way to do this. Give the youth a small piece of
food they can place in the palm of their hand. Ask them to hold the food and close their
eyes.

o Using their fingers (touch), have them feel the food, noticing the texture and shape.

o Then ask them to open their eyes (sight) and observe what they see.

Next have them use their nose to smell the food and note if it has an odor and if so, what
kind.

o Activate hearing by then guiding the youth to put the food next to their ear while
squeezing it or moving it in their fingers, noticing any sound it might make.

o Lastly, have the youth use their tongue to taste the food. Guide them to slowly put the food
on the tongue, taste it, then take a bite, noticing how the taste changes as they chew.

Grow Gratitude™'*®

1.Gratitude and self-appreciation are part of treating oneself with kindness and can help youth
to be more mindfully self-compassionate.

2.Share with youth the importance of growing gratitude, both to self and others, in the
development of mindful awareness of our appreciation for different experiences and
kindness to self/others. Ask the youth to make 5 headings on a page: Family, Friends, Home,
School, Hobbies/Interests.

3.Then, generate a list of 5-6 things (big and small) that they appreciate within each category
with a focus on both self-gratitude and gratitude of others.

4.Encourage them to review this list routinely. They could also try daily gratitude practice, such
as journaling on the topic of what they are grateful for each day, for approximately 3-5
minutes.

5.Gratitude can also be expressed to others, and this form of appreciation can strengthen
relational connection. Youth can practice sharing gratitude by stating aloud their top areas
of gratitude to trusted adults or by writing a letter of thanks to someone they are grateful for
to express how that person made them feel appreciated or special, and the impact they had
on them.

Other:
Express Needs
1.As youth achieve self-awareness, encourage them to identify how they prefer to receive
recognition, acceptance, care, and love from you and other trusted adults. This can be done
through conversation, written prompts, or other self-reflection activities as described above.
2.Ask them how they might share this with trusted adults so that those adults understand what
they need to feel seen and loved. Offer to model or role-play how a youth might share this
information. Encourage the youth to practice putting words to their expression of needs and
offer constructive feedback.
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CORE BELIEFS &
INTERRELATED BELIEFS SKILLS THAT CAN BE FOSTERED IN YOUTH

Recognize Caring Words and Actions
1.It is important for youth to recognize when the words or actions coming from trusted adults
are because they care about the youth and want to keep them well even when the youth do
not necessarily agree with or like what the adults have to say.
2.Youth can recognize external signs of caring in trusted adults by simply noticing if the adult is
listening attentively, involving youth in decisions that affect them, and demonstrating
warmth, empathy, patience, and honesty.”?®
3.0ther vital signs of caring may be present in the messages delivered by trusted adults. Youth
can ask themselves, “Does the message”
a.Encourage me or represent belief in me in some way?
b.Challenge me to grow or take appropriate responsibility?
c.Represent an opportunity for me to better myself?
d.Support me in reaching my full potential?
e.Inspire me to see possibilities for my future?
f.Offer a healthy response to a challenging situation?
g.Praise my efforts and achievements?
h.Hold me accountable for my actions?'®

Higher Power:
Explore Spirituality
1.Engage youth to think about what spirituality means to them.?” This could include looking up
definitions of spirituality or having them ask people they are close to what spirituality means
to them. Group settings can help further this discussion as youth can voice their perspectives
to one another.
2.Challenge youth to consider, as they gather information, what feels true for them. Where
might they have more questions or doubts? How is spirituality helpful for them? In what ways
is spirituality a challenge for them?
3.Assist youth in exploring their thoughts and feelings about spirituality. If needed, guide them
to a trusted adult or friend with whom they feel close and could further talk through their
thoughts, feelings and questions to get a sense of clarity about their own spirituality.
4.0nce the youth has defined what spirituality means for them, encourage them to identify
how they could nurture their spirituality.
5.1f appropriate, create opportunities for youth to engage in self-identified spiritual practices.

Engage Spirituality as a Coping Strategy
1.Have youth brainstorm spirituality-based activities they could use in times of need or stress. If
the youth gets stuck, offer examples such as®®:
a.Spend time with others who share their spiritual beliefs
b.Engage in artistic expression (e.g., writing, music)
c.Attend spiritual meetings, celebrations, classes, or retreats
d.Help others through acts of service (e.g., volunteering, donating)
e.Participate in prayer or meditation
f.Learn or practice martial arts
2.0nce youth identify spiritual activities that feel supportive for them, work with the youth to set
a goal for how they want to practice that activity. How often? When? With anyone else or by
themselves? What do they need to be able to do it?
3.Encourage youth to follow through on their commitment to their goal by checking in with
them in a supportive way.
4.As the youth engage in spiritual activities, have them reflect on how the activity impacts their
view of themselves, their connection to others and the larger world, their sense of purpose,
gratitude, and their place in the world.

Facilitate Hope'”®
1.Trusted adults play a significant role in facilitating hopefulness in youth through positive role
modeling as well as by helping youth to find purpose and meaning in their lives, often
through spiritual connectedness.” Spirituality can foster a sense of connection, acceptance
without judgment, and identity which can support positive expectations and a hopeful
perspective.”
2.Encourage youth to identify and connect with their spiritual beliefs.
3.Ask youth in what ways their spirituality has supported their understanding of who they are in
this world and how they make sense of their experiences in life.
4.Ask youth to identify how a higher power provides hope in their life.
5.Encourage youth engagement with spiritual practices that offer them hope and a belief in a
promising future and positive outcomes.'
6.Through conversation, identify opportunities to inspire hope through their relationship with a
higher power. This may include developing stronger faith in that higher power’s ability to
guide them to solutions and positive outcomes. Seeking spiritual guidance and collective
input from others with whom they share a spiritual practice may also be beneficial.
7.Encourage youth to spend time in nature and other natural environments to foster a sense of
awe, wonder, and optimism.”**
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CORE BELIEFS &
INTERRELATED BELIEFS SKILLS THAT CAN BE FOSTERED IN YOUTH

Belief #2 General Considerations

1.Mattering is a two-part construct that includes feeling valued by self and others (“others care
I matter. about me and | feel seen and known by them”) and adding value to self and others (“I can
(To self and others) act for myself and contribute to others”).®

2.This belief can be cultivated through a focus on self as well as relationships with others.

Interrelated Beliefs
Skill Development in Youth

e | am worthy.

e | am capable.

e | am needed.

¢ | have something to
offer.

¢ | add value.

o | feel valued.

¢ | am taken seriously and
treated fairly.

Self:
Develop a Sense of Mattering
1.Ask youth to think about a moment in their life when they felt they mattered to someone else.
2.Explore what happened, what was said, what it felt like, and what they thought at the time.
Listen attentively then reflect back to them a summary of their experience.
3.Elicit their thoughts about mattering today. Explore the value of looking back to moments
when they felt a strong sense of mattering and accessing those memories when needed in
the present.
4.Ask the youth to generate a list of mattering self-statements if they believe doing so could
serve as valuable reminders and daily positive affirmation practice.
5.Be attentive to statements suggesting anti-mattering (e.g., being invisible, being a burden,
not being needed, having no impact on others).** Counter these with the youths previous
examples of mattering and encourage routine recollection of moments of mattering or
practice of mattering self-statements.

Recognize One’s Value™

1.Further develop a sense of mattering by encouraging youth to take time to intentionally
recognize the value they offer to self and others.

2.Reflecting on their relationships and internal experiences, youth can answer prompts such as:

My friends like me because..

My parents are happy when ...

I am happy when...

My teachers are happy when |..

| am special because..

3.Youth can regularly review the ways they feel they add value and if comfortable, share that
information with their trusted adult(s). If they share, reinforce their sense of mattering by
expanding on the youth’s perspective and letting them know any additional ways the youth
has brought value to you.

0O 0 0 0 o

Other:
Build Connectedness
1.Support youth to seek out healthy places, activities, and people that can help them increase
their sense of community. For specific steps, consider the skills described for Cultivate
Curiosity to Learn New Things and Build Social Support (later in the table).
2.As youth engage in these activities and build relationships, support them in identifying their
needs to develop a sense of trust in these relationships. Support them in transforming these
needs into actionable asks of others. Offer to practice or role-play how they might express
their needs (e.g.,”Sometimes when I'm stressed | don’t need you to try to fix it; | would rather
you listen without jumping in to help or getting upset. | feel heard then and respected.)
3.Encourage youth to be willing to take risks in voicing their thoughts, feelings, and perspectives
with others.
4.Coach youth to express curiosity and interest in others too. Mattering goes both ways — we all
want to feel seen, heard, understood, and valued. Help youth focus on what they can do to
help make that true for others.
5.Brainstorm with the youth what they can do to show they accept others for who they are and
that they do not judge them. What might they say or not say? What might they do or not do?
How can they make people feel as comfortable as possible?
6.Normalize that people generally benefit from receiving encouragement. Encourage youth to
consider how they can notice and tell others when they do something well, cheer others on
as they pursue their goals or tackle a challenge, and let others know they believe in them.
7.Invite youth to reflect on opportunities to be thankful.
a.Have them identify someone in their life who has made a positive impact or has been
helpful in some way.
b.Ask them to think through what the person did, when and where it occurred, and what the
impact was on them and others?
c.Reflect to the youth the strengths, perspective, or other elements for which they seem
grateful.
d.Elicit how they could share their gratitude with the person directly, and what a
commitment to do so would look like.
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Belief #3

I can influence my life
and health.

Interrelated Beliefs

L]

L]

I have a purpose in life.

| see possibilities for my
future.

| can grow and succeed.
I am responsible for my
actions.

I have goals for myself.

I have choices.

I am confident | can take
charge of my life.

I am aware of my own
strengths.

Learning is important to
me.

I can learn from
mistakes and setbacks.
My past experiences will
help me in the future.

I have people in my life
that create opportunities
for me to take action
and lead.

I have people whom |
consider role models for
me.

LIEFS &
ED BELIEFS SKILLS THAT CAN BE FOSTERED IN YOUTH

Develop Community Connection

1.Assist youth in brainstorming topics and issues in the community that are important or of
interest to them.

2.For each ideq, support them in identifying how they might get involved, the roles or
responsibilities they are interested in taking on, ways to get started, and their desired level of
involvement/engagement.

3.Guide them to consider what support and resources they might need to support their
involvement.

4.Partner with them to help establish goals and steps to achieving those goals around these
interest areas.

General Considerations

1.The belief that one can influence one’s life and health is grounded in the development of
agency and competence through self-efficacy, resilience, and clarity on one’s meaning and
purpose in life.

2.Developing this belief can be achieved through skills in the areas of values and strength
exploration, goal setting, creating mastery experiences, fostering leadership, developing
critical thinking and decision-making, and problem-solving.**'*¥714% Examples of some of
these skills are provided below.

3.Trusted adults cultivating this belief serve as guides, balancing the level of independence
and support needed that will allow the youth to be successful. For example, know when to
step back and let the youth navigate situations themselves and when to provide sufficient
Support.l35,l39-l44

Skill Development in Youth

Discover Core Values

l.Introduce youth to the idea that our values help guide us into growing into the person we
want to be. If honesty is important to them, then they can work to grow to be an honest
person by choosing to act in ways that are consistent with this value. Discovering core values
is a helpful way of figuring out what matters most to someone.

2.Do a values exercise with the youth. This may include eliciting values through discussion from
an insightful youth, completing a free online values survey, or reviewing online checklists of
values and asking them to check off all the values that are important to them. Once a values
list has been created, have them identify the top 5 that resonate most with them. These likely
represent their core values.

3.Support the youth in generating a list of behaviors or actions that will help them to live out
their core values daily.

Cultivate Curiosity to Learn New Things

1.Foster a sense of wonder and curiosity by asking youth to explore their interests and
questions about themselves, others, and the world around them. If appropriate, seek trusted
people in their lives to ask these questions to.'*®

2.Encourage youth to identify new learning opportunities. Have them brainstorm hobbies,
activities, and pursuits that interest them, or new skills they want to learn. Inspire them to
think big and outside the box, not limiting their ideas. Youth can pick one or two items from
their list and plan to pursue them. Invite youth to set a goal using the goal-setting skill below.

3.Discuss the importance of the youth finding a trusted adult with whom they can share their
plan and rely upon for encouragement and support if they get stuck or need help.

Goal Setting

1.Ask youth to visualize what they would like to accomplish in the short term and long term
(ensure these outcomes are within their control).

2.Encourage them to write down a few important goals and specify WHY these goals are
important.

3.Assist youth with clarifying their goals using the SMART principles (Specific, Measurable,
Attainable, Relevant, Time-bound).

4.Help youth identify a reasonable amount of time to accomplish each goal. Ask what
resources or support they may need to accomplish the goal(s) (e.g, parental support,
money, transportation).

5.Support the youth in breaking each goal down into steps, each with an estimated amount of
time they anticipate it will take to complete that step. As they accomplish steps, they can
check them off to serve as a reminder of progress made.
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CORE BELIEFS &
INTERRELATED BELIEFS SKILLS THAT CAN BE FOSTERED IN YOUTH

6. Support youth achievement of goals by encouraging them to share progress, providing
guidance when facing obstacles, helping with accountability, and celebrating successes.
As youth pursue each step, check in with them to talk through how it's going and to offer
helpful feedback and guidance as needed. If not with you, be sure to have youth identify
another trusted adult with whom they can check in and create a plan for how they can ask
that adult for support.

7. Coach youth that if they feel their voice is not being heard or that their involvement does not
feel authentic and meaningful, to come to you or another trusted adult to talk through
alternative ways of handling the situation. Be prepared to enter the arena as an advocate
for the youth if they feel it would be helpful.

8. Remind the youth not to be discouraged by setbacks - they happen, and the youth can
overcome them!

m

Cultivate Hope
1.According to Hope Theory, hope is made up of three parts: goals, pathways, and agency.
Goals provide a direction for where someone is heading, pathways serve as the roadmap for
how to get there and manage detours along the way, and agency provides the
determination for the pursuit.'>4
2.Following goal setting, youth can generate hope by building skills in pathways and agency.
One way to do this is through an activity called hope mapping. To do this, follow these steps:
a.Ask youth to make three columns labeled ‘Goals’, ‘Obstacles’ and 'Pathways'.
b.List a current goal and generate at least three viable pathways toward that goal.
c.ldentify at least one obstacle or anticipated roadblock for each pathway.
d.Conduct a pros/cons analysis of the pathways/obstacles and select the most promising
route.
e.Create a plan for how to overcome each obstacle along that pathway.
3.Activate agency by eliciting from youth strengths and aspirational statements they may wish
to include around their columns/map to serve as motivation throughout their goal pursuit
(e.g., “I know I can achieve this.”)
4.Have youth post the image/document where they can see it daily.

Healthy Decision-Making and Problem-Solving
Teach youth an approach to making healthy decisions and problem-solving by walking them
through the steps below. Explain each step and use a real example to demonstrate the process.
Ask youth to practice applying the steps with another problem/issue and offer supportive
feedback.
a.ldentify a decision to be made (or problem to be solved) that is within one’s power to
influence.
b.Explore potential options for resolving that decision/problem.
c.Examine the pros/cons of each option in relation to core values.
d.Select the preferred decision/option.
e.Plan for acting on the selected decision/option and execute.
f.Evaluate how it went (including seeking feedback if helpful and appropriate) and be
willing to accept consequences (negative or positive). If it didn’t work out as intended,
return to Step 2 and work through the process again.

Future Orientation

1.The ability to imagine a future self has two parts: how you think and how you feel, or stay
motivated. Support youth in building future-oriented thinking skills by having them practice
imagining future situations, visualizing the steps they’ll take to get there, and helping them
learn skills to achieve these goals (e.g., planning, organization, time management). Build
positive feelings and motivation for future goals by giving youth experiences that give them
control over what happens next, and ask them to picture themselves reaching the goal."’

2.To develop thinking skills of a future orientation, try these activities:

o Help youth visualize their future goals. Ask: In 5 years, considering your values, strengths,
and what you have been through, what kind of life do you want to have? Where do you
see yourself? What do you see yourself doing? Who do you see yourself surrounded by?

o Ask youth to brainstorm and research potential role models. Role models are people who
have achieved goals similar to their own. Have them consider ways to connect with these
adults and identify goals for the relationship (i.e., what they would like to gain).
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3. To develop the feeling/motivational skills of a future orientation, try these activities:

o Ask youth to think about their core values and strengths. Consider these prompts: How
would you describe your values and strengths? Why are they important to you? In what
ways have they helped you so far? How do you feel they could help you in the future?

o Have youth think back to a time in their life when they made it through a struggle. Ask
them: What happened? What did you do to get through the struggle? Did anyone help
you? What did you learn? Has anything changed over time (i.e,, how did you grow by
overcoming that struggle?)? In what ways are you stronger now? What does this say
about you? Based on what you have faced in the past, what do you want to do with your
life moving forward?'®

o Encourage youth to generate mantras or statements they can repeat to tell themselves to
remain positive and believe in their ability to achieve their goals.

Belief #4 General Considerations

1.The belief in overcoming hard things extends beyond the previous belief that one has
I can overcome hard influence over their life and health, shifting into the specific context of managing life
things. challenges.

2.Where appropriate, support youth by assisting their family in acquiring the resources needed
Interrelated Beliefs to provide a safe, stable and supportive enwropmenF that pr.omotes _the youth's Sg?goelopment
and efforts to manage challenges (e.g., parenting skills training, family therapy).
e When things are hard, |
can find strength and

hope in myself, others, Skill Development in Youth

and a higher power. Enhance Strengths
« | can think of ways to get 1.Ask youth to list their strengths. To help youth elicit strengths, you can ask:
things in life that are a.What strengths have people told you that you have?
important to me. b.What problems have you solved or overcome?
e | can come up with c.What did you do to cope?
many ways to solve a d.What positive things did you learn about yourself? About that type of situation?
problem. e.How could you adapt that strength and skill to a new situation?
e | am capable. 2.Recognize, identify, and reflect on the strengths you hear in the youth’s responses."
e | can learn from 3.Encourage youth to remind themselves of one of their strengths every day by committing to
mistakes and setbacks. putting one strength to use or reflecting on how they used that strength.
* Ican manage my 4.Ask them to identify areas for growing their strengths and write down how they can take one
emotions. ) ) action to push themselves toward developing in that area each week.
* I have coping skills to Build Self-Confidence

use no matter what

1.Ask youth to identify a past situation when they felt proud of a choice they made.
comes my way.

2.Guide them through a visualization of themselves that highlights the strengths that
supported them in making that choice.
3.Help them translate that vision into a compliment for themselves.
4.Encourage them to write that compliment down and post it somewhere they can routinely
see it to serve as a reminder of their ability to influence positive outcomes in their life.
Maintain a Hopeful Outlook
l.Encourage the youth to explore past situations that seemed hopeless to them or too difficult
to navigate, but which they now feel OK about. Be ready to offer a few general examples to
help them reflect on their own life.
2.0nce the youth have a situation(s) in mind, ask them to talk about how they were able to
handle that challenge. What did they do? What positive thoughts, attitudes, perspectives, and
actions helped them get through it? Did anyone help? What did they learn? What does this
say about them?
3.Explore why the situation(s) no longer bothers them.
4.Encourage them to remember that challenging moments will pass. Help them develop ways
to remind themselves of previous situations where they overcame challenges.™
Embrace Change™
1.0rient youth to the fact that change is inevitable and while we can influence some change,
other change may be beyond our control. Having a plan for how to manage change leaves
us better prepared when change occurs, reducing stress as a result.
2.Initiate learning of this skill by practicing for change. Have youth identify three example life
changes of varying intensity: minor (e.g., delayed start time of band practice), moderate (e.g.
a new teacher), and significant (e.g., moving to a new neighborhood or school). For each
change, starting with minor and working up to major, ask the following questions:
o How might you feel?
o How could you maintain a sense of control?
o What could make navigating this change easier?
o What is something positive that can occur if you accept this change, or because of it?
3.Now apply this same line of questioning to a real-life change. Ask the youth to identify
something that is about to change, or has recently changed, and answer the same questions
above.
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CORE BELIEFS &
INTERRELATED BELIEFS SKILLS THAT CAN BE FOSTERED IN YOUTH

*Note: For meditation, it may be
simpler to begin with deep
breathing strategies like box
breathing. Resources on box
breathing, and other meditation
exercises, can readily be found
online.

**Note: Thought processing
worksheets for youth are widely
available online and can provide
a helpful structure for building
this skill in youth.

Prioritize Self-Care
1.Help youth learn about the connection between self-care and one’s outlook, emotional
health, ability to focus in school and on other tasks, and overall ability to be successful day-
to-day.
2.Assess the degree to which they are adhering to these core self-care domains:
a.Meditation*
b.Exercise
c.Diet/nutrition
d.Sleep
3.If a youth is struggling in any of these areas, explore their readiness, willingness and ability to
strengthen the identified area(s).
4.Work with youth to create SMART goals and a plan for how they can increase their self-care.

Manage Negative Thoughts and Emotions**
l.Introduce the concept of how thoughts, emotions and behaviors are interconnected. lllustrate
these connections using a hypothetical yet relatable example (e.g. getting a bad grade on a
test).
a.Ask what negative thoughts (e.g., “I'm a failure”) and emotions (e.g., disappointment,
anxiety) might come up for the person in that situation. Explore how those thoughts and
emotions influence how that person might act (e.g., giving up on studying).
b.Then ask the youth to consider a positive thought (e.g., “That was just a really hard test. |
didn't study as much as | should have.”) or emotion (e.g., motivated to do better) the
person in that same situation may have had. Explore how these positive thoughts and
emotions might influence that person’s resulting behavior (e.g. take time to review what
they got wrong, try studying more or differently next time).
c.Summarize the two different outcomes based on differences in thoughts and elicit their
perspective on the connection between thoughts, emotions, and behaviors.
2.Elicit an example of a recent problem or negative situation the youth has experienced.
Partner with the youth to draw out what happened, their negative thoughts and the impact
that had on their emotions and behaviors.
3.Next, elicit from them alternative more helpful/accurate ways of interpreting the situation and
how that might drive more neutral or positive emotions and behaviors. If this is a recurring
situation, youth can note their revised interpretations/thoughts somewhere accessible to
them to pull out and review when needed.
4.Encourage the youth to continue to practice building this skill

Refocusing on Our Circle of Control™

l.Introduce the idea that at any given moment, there are things we can control and others that
we cannot. Overly focusing on those things beyond their influence can leave us feeling stuck.
Instead, it can be more productive to focus on those things that are within our control.
Gaining clarity in the areas in which a youth can effect change helps to channel their efforts
toward more constructive actions which can enhance personal empowerment and foster a
positive mindset.”

2.Using a pre-printed worksheet with two concentric circles (or make one with the youth on a
piece of paper), label the larger inner circle ‘Things | Can Control’ and the thinner outer circle
“Things Beyond My Control'. Ask the youth to provide a list of things that fall into each of the
two circles.

3.For the events they feel are within their control, explore previous scenarios where they were
able to control or influence the outcome. Identify what they did to produce those outcomes.
Explore how that approach might relate to other areas or situations in which they are
currently feeling challenged.

4.Encourage the youth to focus on how they can continue to influence their life circumstances
by focusing on those areas within their sphere of control and focusing on present and future
actions rather than revisiting the past.

Build Defenses

1.In circumstances when a youth anticipates or is having recurrent stressors, support them to
build their defenses so that they feel better prepared to respond and tolerate various
challenges.™

2.For each identified stressor, ask the youth to identify the various triggers (internal and
external) that tend to bring about the stressor.

3.Next, have them visualize a shield and generate a list of all assets (e.g, strengths, skills) they
possess or have access to (e.g. supports) that can help them manage, tolerate, or mitigate
the impact of the stressor. Encourage them to think through how the shield looks, what it is
made of, and the protective qualities it possesses.

4.Then have them visualize the outcome. Elicit what would happen next in some detail so that
the youth truly feels that outcome as not only possible, but likely. Ask what it feels like to have
used their shield.

5.1dentify cues to help them remember to activate their shield the next time they are in a
challenging situation.
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INTERRELA

Belief #5

I have support.

Interrelated Beliefs

I have people in my life
that...

Help me grow, succeed,
and reach my full
potential.

Believe in me.

Recognize my efforts
and achievements.
Guide me through hard
situations and systems.
Watch out for me and
stand up for me when |
need it.

Connect me to people
who can help me grow.
Expose me to new ideas,
experiences, and places.
Work with me to solve
problems and reach
goals.

LIEFS &
ED BELIEFS SKILLS THAT CAN BE FOSTERED IN YOUTH

General Considerations
e Trusted adults are well-poised to be involved in the development of this belief. While there
are skills the youth can learn to support this belief, there are also many opportunities for adult
involvement in serving as facilitators of support for the youth, many of which are shared in
the previous micro-skills section.

Skill Development in Youth

Interpersonal Skills'>*'%®
Interpersonal skills are essential to the development of supportive relationships and for asking
for support when needed. Each of the interpersonal skills below can be taught to youth by
teaching them the skill, demonstrating that skill, engaging the youth in role-playing that skill, and
offering constructive feedback.
l.Communicate effectively.
a.Orient youth to the 4 primary communication styles (assertive, passive, aggressive,
passive aggressive). For each style, ask them to describe what verbal and nonverbal cues
are associated with that communication style. Encourage them to identify which styles
they tend to use, keeping in mind this may vary across contexts (home vs school vs
peers).
b.Discuss the benefits of assertive communication. Review the core elements of being
assertive:
i.Take a moment to think before you speak.

ii. Check in with your body and mind and get clarity on what you want to communicate.

iii.Be specific and direct in what you say.

iv.If saying no to something, have “No” be the first word out of your mouth.

v.Make sure your voice is clear, firm and unhesitating.

vi.Pay attention to your body language (use direct eye contact; face the person you are
addressing).

vii.If saying no to something, suggest an alternative or change the subject once you have
made your wishes clear.
viii.Be willing to compromise.

ix.Do not feel guilty about saying no to something you are uncomfortable doing like
substance use.

x.Restate your assertion if you feel that you are not being heard.

Xi.Practice being assertive both when you are certain of your needs and when you may
be less certain. When less certain, practicing asserting our needs can strengthen the
delivery of our statements.

xii.Reflect on the interaction to evaluate how clearly you expressed yourself and how
others might have perceived what you said.”

c.Demonstrate and practice assertive communication using a simple scenario (e.g., @
friend asks you to borrow money again at lunch and you can't afford to lend it; you
overhear someone being treated disrespectfully). After completing some practice, identify
an upcoming situation in which the youth think they will need to use assertive
communication. Practice that scenario and provide feedback to help them feel better
prepared and have more confidence heading into that situation.
2.Actively listen.™
a.Define active listening and listening with the goal of understanding.
b.Teach how to ask open-ended questions for further elaboration or clarification.
c.Demonstrate reflective listening or rephrasing what's been said to check for
understanding.
3.Receive feedback.
a.Teach youth a process for how to receive feedback. Steps include:
i.Ask yourself if you are willing to be influenced by a positive adult or peer, and receive
feedback with an open mind.
ii.Evaluate if the feedback received is constructive or destructive (if the latter, walk
away).

iii. Avoid acting defensively or arguing.

iv.Check in with the other person to really understand what they are saying.

v.Look for something in the feedback you can agree with and let the person know.

Vi.Propose a compromise.

vii.Reject unfair criticism.
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BELIEFS &
INTERRELATED BELIEFS SKILLS THAT CAN BE FOSTERED IN YOUTH

Build Social Support'®®

Note: This activity can be done visually by asking the youth to generate a network map of their
sources of support demonstrated by three concentric circles. They can start by placing
themselves in the middle circle and then work outward, adding the various support persons
they might engage in different situations or with different needs.

1.Ask the youth to brainstorm current people who are supportive in their live.

2.Then, identify the different types of support each of these people offer (e.g, physical,
emotional, information, crisis, and other types of support).

3.Elicit the qualities and values youth want in their support people by looking at what they like
about their current supports and what they feel is missing.

4.Have youth evaluate the pros and cons of each support in relation to how well it supports
them in flourishing or being their best self.

5.Invite youth to identify ways in the immediate future they will need support and partner with
them to develop a plan for how to ask for this support, using their assertive communication
skills to support this request.

6.Teach youth how to receive support. For example, express appreciation and offer feedback
when others provide support. Share what worked well, and what you might want to be
different about the support they give next time.

7.When appropriate, support youth in building their support system. Explore ideas such as
reaching out to connect with someone they know and would be interested in getting to know
better or joining an organization or club with people who share their interests. Have them
consider volunteering for a cause they care about to meet people with shared interests and
provide support to others.
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REACHING THE FULL POTENTIAL OF
HEALTH-PROMOTING RELATIONSHIPS

Individuality and Background

People are healthiest when we feel safe and supported by others. Biologically, we are wired for social
connection and our interconnectedness meets several fundamental needs while also promoting health and
well-being.®® ™’ Naturally, humans are diverse and vary in their capacity, preference, and expectations for
social connection and relationships. The Health-Promoting Relationship Paradigm offers a synthesized
approach to connection and relationship development aimed at fostering youth well-being through the
cultivation of protective belief systems. For this paradigm to achieve widespread application and maximal
benefit, it is important to consider how its approaches may need to be adapted across diverse groups to
meet the varied needs of youth.

In developing the guidance within this section, we assume you are familiar with the youth you work with, and
a deep dive into the nuances of relational connection across special populations extends beyond the focus
of this toolkit. Thus, what we share below is a process and considerations for thinking through how Health-
Promoting Relationships can achieve their fullest potential with all youth.

FACTORS OF INDIVIDUALITY AND BACKGROUND

Culture, Race, Ethnicity, Spirituality, Trauma, Mental Health, Neurodivergence,
Temperament/Disposition, Social Determinants of Health, Other Lived Experiences

CAPACITY, PREFERENCE, & EXPECTATIONS
FOR

Self-Aware
Engages
CONNECTION facilitators of
connection
Trusted Uses micro-skills
Adult Seeks knowledge

Youth

& experiences

The figure above offers a comprehensive visual of reaching the full potential of health promoting
relationships starting with the various factors that make up a person’s individuality and background. These
factors impact human capacity, preference, and expectations for connection, for both youth and adults. We,
as trusted adults, can help shape youth experiences of connection as well as our own experience of
connection through our own insight and actions. We can enhance our self-awareness and personal
development through exposure to new experiences and knowledge. Additionally, we can embody the
facilitators of connection and use micro-skills and creative, positive actions to engage youth.

40



Considerations for Reaching the Full Potential of Relationships

Youth from different backgrounds may differ in their ability and desire to connect with others, build
relationships, and develop protective beliefs and skills. Recognizing and responding to these differences
can build trust and help relationships achieve their greatest impact. Indeed, self-knowledge, insight into
others, and respect and appreciation for differences are fundamental to connection and relational
development.

Given that no two people are alike, successful relationships across all contexts involve the development of
self-awareness, gaining an understanding of others, and finding ways to bridge differences through
authentic connection. And yet when we look at the many dimensions of human difference, particularly
those involving cultural background including race and ethnicity, neuro/psychological variations,
traumatic experiences or childhood adversity, mental health, temperament, hardships such as food
insecurity or poverty, other lived experiences, and spirituality (among others), we discover just how
impactful these differences can be. These different facets of identity and lived experience can
substantially shape a young person'’s capacity, preference, and expectations for connection, and the
ways in which they interact and form bonds with others. Recognizing and thoughtfully considering these
differences as we cultivate health-promoting relationships demonstrates empathy, compassion, and
humility — all essential qualities for meaningful connection. But perhaps most importantly: Adults using
strategies to connect across differences have better relationships with youth, and youth perceive
them as being more supportive. *°

Connecting across Cultures

Culture can be defined as a dynamic system of knowledge, concepts, rules, and practices that are learned
and transmitted across generations and change over time. Culture encompasses language, religion and
spirituality, family structures, life-cycle stages, ceremonidal rituals, customs, and moral and legal systems.
Culture is also profoundly connected to other social identities such as race, ethnicity, and socioeconomic
status.*® Culture fundamentally influences connection and relationship development. For example, one’s
culture may inform how relationships are perceived, expectations within those relationships, and resulting
relational behaviors such as eye contact, physical contact and touch, and verbal expression.™® Culture also
influences how certain protective factors such as autonomy, self-worth, and community are viewed,
valued (or disapproved), experienced, and expressed.

Becoming “competent” in another's culture or background is not the goal. Instead, the goal is to become
aware of differences that can influence ones ability to connect with another. Recognize the unique
strengths and cultural assets youth hold, bring them into your relationship, and engage in ways that make
youth feel seen and respected for who they are - this is essential for building strong relationships with
youth. 146-148

Neuropsychological Diversity and Relationship Development

Youth experiencing some of the most common neuropsychological differences, including depression,
anxiety, trauma, autism, attention deficit/hyperactivity disorder (ADHD), and others, may be more likely to
struggle to develop and maximize their friendships and relationships. These youth may also vary in their
ability to tolerate and respond to distress, understand and express their feelings, remain present and
focused in social interactions, contribute to social exchanges, and may engage in atypical social behaviors.
Misunderstanding these visible social behaviors as lack of interest or effort can result in lost opportunities for
connection and/or frustration when working with youth to cultivate protective beliefs and foster
corresponding skills. As trusted adults, it is important to remember that youth come from diverse
backgrounds that may influence their ability to engage and participate in relationships.
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Responding to Differences: Challenges and Opportunities

Within the health-promoting relationships paradigm, where the relationship serves as the primary tool for
change, differences are to be expected. And yet, when we don’t share experiences or backgrounds with the
youth we work with, we may have to work harder to connect. Differences that are more complex may
challenge our ability to cultivate protective beliefs and skills, and possibly even drain the energy we might
otherwise direct toward efforts to connect. This is partly because aspects of difference influence our
communication styles, values, emotional expression, and our ability and desire to connect. When we and the
youth we serve differ in these areas, it becomes crucial to enhance our efforts to engage the facilitators of
connection as mechanisms for achieving connectedness. Depending on the differences present, it may at
times also be beneficial to engage other trusted adults with professional experience in meeting the unique
needs of youth (e.g., trauma, neurodivergence).

When youth present with different communication styles, values around emotional expression or differences
in their ability or desire to connect, we can experience these differences as off-putting or even offensive. As
trusted adults, we may have negative or unhelpful responses based on unchecked assumptions. These
reactions can happen to anyone, particularly under stress or time constraints, and are more likely in the
context of differences when true understanding of another person is lacking. The problem with responding in
reactionary ways is that it can drive us toward disconnection. The goal is not to halt internal thoughts and
feelings, but to recognize them as they arise and take a moment to craft a more positive or helpful response.
To put this into context, we have created a table below to share several scenarios that could trigger a
counterproductive reaction within a trusted adult. Alongside these connection-hindering reactions are
alternate responses that work to build stronger connection. Notice the many facilitators of connection (in
bold) within the third column describing sample connection-building responses.

SCENARIOS CONNECTION-HINDERING REACTIONS CONNECTION-BUILDING RESPONSES

Ayouthinterrupts  Respond reactively » Practice self-awareness and patience by
you with a negative pausing before responding. Utilize empathy to

statement about * "They're not going to talk to me like consider differences in communication styles

what you are that” driving your and the youth'’s reactions.
sharing to a group e "If I let this slide, I'll lose control." e Show humility by recognizing that strong
of their peers. * "l can't believe they just did that!" emotions may signal something important the

youth is trying to communicate.

e Respond with respect: "l can see you're upset.
Help me understand what's happening for you
right now."

A youth that's been Shut down opportunities for the youth e Demonstrate empathy and nonjudgment,

selected for a " , . - recognizing that setbacks are part of growth.

leadership role gets * "T'hey re not r.eody' for this c?'pportumty. . Shov?nurtgrcmce: "This didn't go as pl%nned.

into a fight with * I'm done trying with them. Let's talk about what happened and how to

another student * "They lost their chance. move forward from here.’

from the program. e Approach with curiosity and full presence,
considering what may have influenced their

choices.

A youth perceives  Say things that cause harm without e Practice self-awareness and humility to
your comment realizing it recognize the harm that may have been caused.
about their e "l didn’t mean it that way. It's not a big * Practice self-acceptance for inadvertently
“interesting” way of  « deal.” causing harm, while developing empathy for the
thinking or speaking « "They're overreacting, kids today are too youths’ experience of harm.
as putting them sensitive." « Show care by being quick to apologize and
down for being » "I've worked with kids like this for years, | acknowledging the impact of your actions: "l
different. know what they need.” hear that my words hurt you, and I'm sorry. Help

o 'It's just how I talk. | wasn't trying to hurt you." me understand how | can do better.”
A youth routinely Assuming negative intent * Show nonjudgment and full presence by staying
arrives 10-minutes o "They're just trying to push my buttons.” curious about the youth's experience.
ate 0 your mealings . “Tnoy e being manipuiaive” * Uillzo smpathy cnd respect to consider the
(r?ﬁn(;jk;hee;edcooenstgz:t + 'They don't care about this program. expectations for how they show up.

* 'They're always difficult” « Practice self-awareness by considering how your
interpretations are affecting you.

» Approach with kindness and care: | wonder
what's making being on-time and engaging
difficult for you. How can I help best support you?"
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Each young person brings with them a distinct mix of qualities and life experiences that shape how they
express themselves, build relationships, and engage with the world. These facets reflect the ways they've
been shaped by their environments, communities, and past interactions. By tuning into aspects of
difference and gaining the ability to pause connection-hindering reactions before they occur, trusted
adults can take time to understand the meaning behind youth behavior better and respond in ways that
promote connection. When we can move beyond focusing on behavior alone to comprehend a young
person’s circumstances, values, and personal history, we allow ourselves the gift of cultivating the
trust and connection that makes health-promotion more probable.

As a trusted adult, you can also take steps to intentionally develop your capacity to create connection
despite differences, enabling your relationships with youth to serve as pathways for nurturing their well-
being. Start by taking an open and honest look at your challenges and strengths in building relationships
with young people whose backgrounds, beliefs, or lived experiences are different from your own.

Strategies to Connect across Difference

Your own facilitators of connection and micro-skills, discussed earlier in this toolkit, offer a fundamental
and universal way of being with youth that fosters connection, even when differences are present. In
addition, when connecting and building relationships with youth from varied backgrounds and
supporting their development of protective belief systems, consider opportunities to enhance your
approach. We encourage you to take time to reflect on how you currently connect with youth from
different backgrounds. Below are a few reflection questions that may help you uncover the unique
challenges and opportunities that currently exist when connecting with youth from different
backgrounds. As you reflect, we invite you to consider your strengths and where more focused attention
would help you better connect with youth. Perhaps think about the youth you have struggled to connect
with and look for any patterns that may hinder connection.

Reflection Questions

1. What facets of difference (e.g. culture, neuro/psychological variations, economic hardship
including food insecurity, family structure and dynamics, traumatic experiences or childhood
adversity, racial and ethnic identity, spirituality, etc.) are central to the youth you work with?

2.In what ways do you share these aspects with the youth you serve, and in what ways do you differ?

3. How do these similarities and differences influence your (and their) ability to build trust and
connection with one another?

4. How might thoughtfully recognizing and respecting these dimensions of difference, whether
through direct conversation or other ways, affect your relationships with youth?

On the following page are three strategies that can facilitate relational connection in the context of
difference.”*'®* Try to identify 2-3 growth areas as next steps to support your relationships in reaching
their full potential. As you review these strategies, take note of the many ways in which the facilitators of
connection can be leveraged to support connection across differences.
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€ SELF-AWARENESS
(Facilitator of Connection: Self-Awareness)

Explore the role of your own background and identities on your values and assumptions.
Identify your beliefs, attitudes, and biases about youth from different backgrounds or abilities.

Assess your comfort with connecting through differences and identify ways to decrease any
discomfort or address any of the growth opportunities identified in your self-reflection. Ways to
get started could include doing research/watching videos to reduce unknowns, or increasing
exposure to people different than you, then reflecting on your internal reactions.

6 EXPERIENCE AND KNOWLEDGE ABOUT ANOTHER PERSON’S BACKGROUND(S)
(Facilitators of Connection: Humility, Care, Nonjudgment, Respect, Vulnerability)
Cultivate an attitude of openness, curiosity, and non-defensiveness toward learning about others.
Ask the youth, “What do you feel is important for me to know about you?”

Attend events and gatherings where you will have an opportunity to meet people from different
backgrounds.

Set an intention to establish connection and relationships with people from different
backgrounds.

Seek out knowledge and information about the backgrounds of the youth you work with. Ask
them, “What are the most important aspects of your background or identity? Are there any
aspects of your background of identity that make a difference in how you manage school?”

Observe and ask questions about differences in communication styles and values, interests, and
beliefs.

Observe communication patterns among youth and their families and reflect on how
mismatches between your communication patterns, beliefs, values and experiences and those of
the youth you work with could impact your ability to form health-promoting relationships with
them. Ask, “How can | show up in a way that is most useful for you?”

a POSITIVE ACTION TO FACILITATE SUCCESSFUL ENGAGEMENT WITH A PERSON FROM A DIFFERENT
BACKGROUND
(Facilitators of Connection: Care, Respect, Nurturance, Patience, Full Presence, Self-Awareness)

Acknowledge and celebrate strengths and interests.
Create a space that feels safe and supportive.

Initiate conversations with a focus on the interests of the youth.

Exercise patience if it takes a while for a youth to warm up or engage, or if they engage
minimally in a conversation.

Reframe and/or simplify questions if needed. Try asking one question at
a time.

Be mindful of your body language and the body language of others. Ask questions if you are having
a hard time reading someone’s body/social cues.

Embrace and accept what may seem like atypical social behavior (e.g., lack of eye contract, quirks,
repetitive movements).

Seek out relationships with youths’ families; inquire with curiosity to learn more about the family
and their backgrounds.

Ask youth questions with humility and curiosity if you don’t understand where they are coming from.
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Beyond the Individual: Applying the HPR
Paradigm across Systems of Influence

The Health-Promoting Relationships Paradigm provides an approach to fostering youth well-being
through relationships. In addition to the paradigm’s one-on-one application between trusted adults
and youth, it can be applied at organizational or systems levels—spanning classrooms, schools, social
services, behavioral health systems, and community coalitions. By embedding a health-promoting
relationships approach into organizational missions, policies and practices, programs and services,
and institutional cultures, organizations can foster collective well-being among larger populations.'®®
Organizations that embrace and implement this approach are experienced by youth as places of
trust and safety where the five core beliefs are strengthened because they are seen and loved, they
matter, they can influence their lives and health, they are offered help to overcome hard things, and
they have support.

Research in education, juvenile justice, and social services suggests that when entire organizations
and systems prioritize preventive, protective, and flourishing factors, they:

¢ Create safe and health-promoting environments for all youth, with coordinated engagement of
trusted adults across developmental stages and across ecological domains' and

* Enhance resilience across a wider network of youth, reducing adverse outcomes such as
delinquency, substance use, and school disengougement.‘40

To achieve collective well-being, trusted adults within an organization, agency, or community must
communicate and model the same facilitators of connection, beliefs and messages. Rather than
potentially conflicting messages from different messengers, both staff and the youth they interact with
see the messages reinforced within a supportive environment. Adults promote youth agency and
model the facilitators of connection in their interactions with youth and other adults. When this health-
promoting relationships approach becomes institutionalized in ethos and action within and across
organizations, the power and impact are amplified'® and the ripple effects extend beyond the
immediate youth-adult dynamic: 1) Youth begin modeling positive relationships with one another,
creating a culture of wellness and support that is self-sustaining,®® 2) Parents/caregivers, school staff,
and other community members internalize and reinforce relational values such as authenticity, care,
empathy, and trust,'®® and 3) Schools, probation agencies, healthcare organizations, and other
systems prioritize relationships and help normalize connection as a foundation for well-being,
ultimately contributing to public health and safety goals at the community level.*®7'%®

Achieving and Sustaining Organizational Practice and Culture Change

Just as individual adults can move from awareness to intention to growth in their capacity and skills to
develop and reinforce protective belief systems that help youth flourish, organizations, systems, and
communities also undergo a comparable process in their work to become relationship- and health-
promoting.

Organizations are complex systems resistant to change, making it difficult to implement and sustain
changes in organizational practice and culture. Fortunately, there are theoretical frameworks and
evidence to guide careful planning of such change efforts. While initiatives often focus on visible shifts
—such as new policies, regulations, or funding streams—authentic and sustainable transformation
also requires shifting the underlying beliefs and assumptions that hold the system together.'®®
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There are several interrelated conditions that operate at different levels within a system.

At the most visible level are the structural conditions: policies (formal rules and regulations),
practices (everyday routines and norms), and resource flows (how money, information, and other
assets are distributed). These are tangible and often the first focus of change efforts.

Beneath that are the relational conditions, which include the quality of relationships, levels of trust
and collaboration, and how power and influence are shared - both formally and informally. These are
less visible but crucial for meaningful, sustained change.

At the deepest level are the transformational conditions, which are the mental models people hold.
These include beliefs, assumptions, and cultural narratives that shape how problems are defined, who
is seen as credible, and what solutions are considered acceptable. Changing mental models is
challenging, but it's where the most lasting impact happens.

For change to stick - especially when the goal is to strengthen health-promoting relationships - you need
to address all three levels: structures, relationships, and mindsets. They're interconnected, and progress
depends on working across the whole system. For organizations, schools, and systems interested in
integrating the Health-Promoting Relationships Paradigm, an intentional and reflective approach can
help support meaningful and sustainable adoption.®®° The following suggestions serve as starting points
for organizations looking to embed relational strategies into their culture, policies, and daily interactions.

0 ESTABLISH A VISION AND LONG-TERM COMMITMENT

Organizations may benefit from taking time to reflect on how relationships currently fit within their mission
and organizational priorities. Build a shared understanding of why health-promoting relationships matter
and are central to the organizations’ goals of promoting youth well-being. Tie this vision directly to the
organization's goals and to the key youth outcomes the organization aims to impact. This includes
articulating a vision, engaging stakeholders, and aligning leadership around long-term goals.

€ EXAMINE POLICIES AND PROCEDURES

Policies and procedures establish specific parameters for what is and isn't possible in an organization’s
day-to-day operation. Review these policies and procedures to assess how they might reinforce or
undermine opportunities for staff to connect with youth and build safe, trusting relationships that
promote protective belief systems.

€ ALIGN PROGRAMS AND SERVICES

Create an inventory of the programs and services in the organization’s portfolio that offers adults
opportunities to interact with youth. For each program or service, assess the degree to which
opportunities are being fully utilized to cultivate connections, relationships, and protective beliefs. Identify
gaps and opportunities to better align programs and services with the Health-Promoting Relationships
Paradigm.

° ASSESS WORKFORCE TRAINING AND SUPPORT

Consider what additional training staff may need on the micro-skills to cultivate connection, trust, and
protective beliefs in youth, as well as the support to develop awareness, set intentions, and grow in their
abilities both individually and as a team or organization. Do staff have the training and support needed to
prioritize health-promoting relationships with youth? Are they empowered and consistently encouraged
to model the facilitators of connection with one another and the youth they serve through training,
organizational culture, and reflection on their own awareness, intention-setting, and growth?

e CONSIDER YOUTH EXPERIENCE AND FEEDBACK

The best way to know how youth experience the organization and its staff is to assess their own feelings
and experiences. Create structures and opportunities for youth to tell you how much they trust and feel
connected to adults. Seeking youth feedback through focus groups, surveys, or interviews, or creating
youth leadership opportunities to influence can strengthen youths’ trust in the organization and provide
valuable information about how the organization can better foster health-promoting relationships. Do
youth in the organization think adults’ words and actions help cultivate the five core protective beliefs?
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© ASSESS DATA AND OUTCOMES

Incorporate connection and relationships into the organization’s performance metrics and outcomes.
Look for opportunities to include data points that not only measure progress in achieving connection,
building relationships and beliefs, and promoting thriving. Utilize these data for continuous quality
improvement at both the individual and organizational levels. What data do you already collect or could
you collect to help guide decisions about improvements to the organization’s ability to support health-
promoting relationships among adults and youth? What specific interventions could your organization
implement that target low areas you find in your assessments?

The Organizational Self-Reflection and Planning Tool included in the Assessments section of this toolkit
can guide your agency or organization in identifying opportunities for action and creating a plan to adopt
a health-promoting relationships approach to its work with youth.

A Collective Journey Toward Well-Being

Shifting toward a health-promoting relational approach at an organizational level requires ongoing
reflection, dialogue, and adaptation. By taking initial steps - however small - organizations can begin
to create environments where youth experience the protective, preventive, and flourishing benefits of
strong, trust-based relationships. Each organization, classroom, school, or system will have its own
unique path in this work. Still, the core idea remains the same: When relationships are prioritized as an
intentional pathway to promoting youth prevention, protection, and flourishing, the entire system
becomes more capable of moving towards well-being at a population level.
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PLAYBOOKS

This section offers practical strategies for how trusted adults in different roles can cultivate health-
promoting relationships with youth. Examples in the toolkit thus far have illustrated how any trusted adult
can facilitate connection, use micro-skills, and foster protective skills in youth. The following six playbooks
build on this foundation with additional ideas and guidance for how adults in specific roles can adapt
these strategies to their contexts and relationships with youth: parents/caregivers, educators, healthcare
professionals, coalitions, law enforcement/corrections, and sports coaches. These roles were selected due
to their high-frequency contact with youth, unique opportunities for a more nuanced application of a
health-promoting approach, and requests received by ADAPT for more support when putting this toolkit
into practice in these roles.

The science supporting the importance of each role is found in the table below along with unique
opportunities each role has for cultivating youth well-being. This table may be helpful as you
communicate the importance of health-promoting relationships to adults within these roles and
advocate for them to prioritize health-promoting relationships with youth.

Table: Supporting Evidence for Playbook Roles

1. PARENTS & CAREGIVERS

Positive parental/caregiver involvement is one of the strongest protective factors for youth well-being, with warm,
supportive parent-child relationships providing the foundation youth need to thrive from childhood through
emerging adulthood.”"® This is because parents and caregivers have a unique influence in shaping youth well-
being through consistent presence, unconditional love, intentional modeling, and evolving support that balances
connection with growing independence. Opportunities for parents and caregivers to embody a health-promoting
way of being and cultivate protective beliefs and skills in youth can be found in every aspect of parenting.

e Parents and caregivers create the foundational environment for development. The family serves as a laboratory
where youth practice and develop essential skills, abilities, and competencies, such as navigating social
interactions, forming their identity, achieving autonomy, and developing healthy coping.

¢ Healthy family dynamics and parent-child relationships achieve protection, prevention, and flourishing.
Positive family and parental relationships and activities lead to youth well-being and prevention of problem or risk
behaviors, including mental health concerns and substance use risk.”""78"”

» Parents and caregivers offer a unique influence. Often the primary and most consistent adults in young people’s
lives, parents and caregivers are uniquely positioned to provide unconditional love and cultivate the protective
belief "l am seen and loved" in ways other relationships don't or can't.

« Parents and caregivers shape beliefs through words and actions. Youth often observe parents/caregivers more
closely and consistently than any other adults, seeking guidance and learning from what parents say and do.
Parents influence their children’s values, morals, beliefs, and behaviors through direct teaching and indirect
modeling, making everyday interactions powerful teaching moments. Positive family role models in adolescence
can lead to safe behavior choices, higher interest in education, and greater reported happiness.”®

e The parental role evolves through adolescence. As youth eventually spend more time with peers and explore
their identities, the parental role shifts to encouraging autonomy. Parents remain essential by serving as both
anchors of support and guidance as well as launching pads for fostering independence while maintaining
emotional connection and availability in ways that meet everyone's changing needs.”®

2. EDUCATORS

Many factors that support students’ academic success, prevent harmful behaviors, protect them in the context of
risk, and support their ability to flourish can be cultivated through relationships with the trusted adults they interact
with in the school environment. Decades of research have established the impact of students’ relationships with
teachers and other school staff on school engagement, school behavior, and academic achievement”®, showing
that trust, warmth and empathy are key characteristics of these protective relationships.® and the resulting positive
impact is long-lasting.”®

(continued on next page)
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(EDUCATORS CONTINUED)

* Teachers and other adults in the school are key figures in the lives of youth due to the amount of time youth
spend in school. It is estimated that school staff interact with 95% of school-aged children (K-12) for around 6
hours per day'®. Schools are second only to families in the amount of time and influence they have on students’
development, including the formation of healthy (or unhealthy) beliefs.

e Because nearly every child attends school at some point, schools have a near-universal potential to reach
almost every youth and their parents/caregivers. This opportunity has a significant impact when educators and
staff are trained to create a culture of well-being.

» Schools offer continuity in the lives of children, making them instrumental in supporting healthy youth
development and well-being from early childhood through young adulthood (K-12, i.e. ages 5-18).

¢ Allschool staff — including teachers, administrators, student services professionals, and support roles such as bus
drivers, cafeteria worker, and custodians - can serve as trusted adults for students and have opportunities to
cultivate protective beliefs in students.

e School staff and teachers have typically chosen to work with students in a school environment because they
care about youth.” They are MOTIVATED not only to educate but to support youth development and cultivate
healthy beliefs in students through role modeling, conversations, skill-building, and creating supportive
environments. (Learn more about how to create a positive school climate within the context of a broader school-
based prevention strategy HERE.)

3. COALITIONS

Community coalitions serve as both a coordinating mechanism and a living model of the power of relationships to
promote health, safety, and thriving through shared purpose, mutual accountability, and authentic partnerships with
youth. Coalitions play a unique role in cultivating health-promoting relationships across systems and within
communities.®® They not only bring together organizations that serve youth, but also model the relational qualities
that those organizations aim to foster with young people.® Coalitions align and strengthen the systems that shape
young people’s daily lives and contribute to reductions in youth substance use, violence, delinquency, and other
problem behaviors, while promoting positive development, resilience, and thriving.®*'%¢ By coordinating efforts
across multiple sectors, domains, and developmental stages, coalitions help communities adopt consistent
approaches that emphasize connection and the relational foundations of prevention and flourishing.®” The coalition
itself serves as a living demonstration of the principles it seeks to promote, modeling these relational values during
meetings and events, and creating opportunities to activate youth development, engagement, and agency.

¢ Coalitions model youth engagement and empowerment and offer a venue and applied example for member
organizations and sectors to witness youth leadership in action, where youth can contribute ideas, design or co-
design solutions, and advise member organizations.”®®

¢ Codlitions foster collective impact through shared language and unified action. By convening multiple sectors
around common goals, codlitions help align prevention strategies, policies, and communication. A shared
language about connection, safety, and health-promoting relationships enables each sector-schools, law
enforcement, behavioral health, faith communities, and others-to reinforce consistent messages and
approaches. This unity amplifies the impact of each organization’s work and builds a community-wide culture of
care and connection that youth can see and feel.'®®

¢ Codalitions build adult capacity for relational approaches. When young people are invited into authentic
leadership roles, adults learn to share power, listen deeply, and integrate youth perspectives into system-level
decisions. Coalition partnerships offer opportunities for members to learn and grow with each other in various
ways, supporting connection and cultivating health-promoting beliefs. Coalitions offer dedicated time and space
for member organizations to learn and grow together. Regular meetings, joint trainings, and shared reflection help
partners build skills in relational practice and apply these within their respective sectors.”®

4. LAW ENFORCEMENT AND JUSTICE SYSTEM

Adults working in law enforcement and justice system roles occupy uniquely influential positions in the lives of young
people. They play a vital role in shaping not only public safety, but also youth development and broader community
well-being.*°"*? Relational approaches support long-term behavior change. When authority is exercised through
connection, respect, and fairness, it models the very beliefs that protect youth from harm and guide them toward
thriving futures. In doing so, officers and justice staff help commmunities become safer not only through enforcement,
but through relationships. The quality of their interactions can profoundly influence youth trajectories, shaping not
only compliance and behavior in the moment, but also longer-term beliefs about self-worth, resilience, safety,
fairness, belonging, and trust in authority.**'¥' Research shows that when justice professionals demonstrate empathy,
procedural fairness, and respect, youth are more likely to comply with laws, engage positively with authority figures,
and pursue prosocial behaviors.”* Conversely, when interactions convey hostility, fear, or unfair treatment, they can
reinforce shame, mistrust, and defiance, or bring up past traumas, they undermine both individual well-being and
public safety.”® Law enforcement and justice system professionals thus have a dual opportunity and
responsibility: to protect and serve the public while modeling the kinds of health-promoting relationships and
beliefs that help youth thrive. Their daily interactions as well as their responses in high-stakes or emotionally
charged contexts can either strengthen or erode young people’s belief that adults in authority can be trusted and

that they themselves are capable, valued, and redeemable.”®*

(continued on next page) ”
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(LAW ENFORCEMENT AND JUSTICE SYSTEM CONTINUED)

» Positions of authority carry relational power and responsibility. Unlike educators or healthcare professionals, law
enforcement and justice staff often interact with youth in moments of crisis, discipline, or perceived wrongdoing,
and in locations away from their family and friends. These encounters carry heightened emotional and
psychological impact, amplifying the importance of relational skills. The way an officer speaks to a young person
during a stop, or how a probation officer frames accountability or consequences, can either embed a belief of “I
am bad and unchangeable” or foster “I am capable and supported.” This relational power is both a privilege and
a responsibility that can shape life trajectories and community trust.

» Law enforcement officers and justice staff shape critical beliefs about safety, fairness, and self-worth. Youth
form enduring perceptions about justice and authority through their direct experiences with officers, probation
staff, or correctional personnel.”® When adults in these roles act with fairness, transparency, and respect, they
promote connections that support the development of protective beliefs. These experiences not only improve
behavior and reduce recidivism but also contribute to community trust and legitimacy in policing and the justice
system. Conversely, inconsistent or punitive interactions can increase fear, alienation, or shame - beliefs that
increase risk for aggression, disengagement, and continued justice involvement.

e Connection builds adherence, accountability, and transformation. Youth are more likely to follow rules and
internalize accountability when they feel respected, heard, and valued. Officers and other justice professionals
who take time to listen, explain decisions, and convey care, even while communicating accountability and
consequences, help young people feel seen and capable of change.

e Relational policing and supervision improve safety for youth, officers, and communities. Interactions grounded
in trust and empathy de-escalate tension, reduce aggression, and increase officer and youth safety. Programs
that train officers and justice staff in adolescent brain development, trauma-informed practices, and relational
communication show decreases in use-of-force incidents, disciplinary infractions, and staff burnout, alongside
increases in youth engagement and cooperation.®**® These outcomes show that relational approaches are not
“soft” alternatives; they are essential strategies for effective, safe, and sustainable practice.

» Agencies can institutionalize relational practice. In the paramilitary structure of law enforcement and justice
systems, authority is communicated clearly from leadership. Departments and justice agencies can endorse and
foster health-promoting relationships by building relational principles into policies, training, and supervision.
Trauma-informed policing curricula, de-escalation and mental health first aid training for first responders,
procedural justice coaching, reflective supervisicn ynd wvenrizcs initiatives help officers maintain empathy and
perspective under stress, enabling them to practice and model those skills to youth and the community.'#°2%°
Performance measures can also include indicators of trust-building, communication quality, and youth
perceptions of fairness, signaling that relationship quality is integral to effective policing and justice system
practice-192,196,201—202

5. HEALTHCARE PROFESSIONALS

“When | walk into the room, | am thinking, ‘What can | do to make this patient’s life better and make this visit more valuable? To
understand where they are coming from.” There was a program that brought people together with a chronic disease, so they can
share and talk with each other. One patient, who had been resistant to attending, stated that, ‘Nobody has ever offered me this, |
always felt so alone.” Connecting him with others made a huge impact on his health and well-being.” ~Family Nurse Practitioner

Healthcare professionals - such as doctors, nurses, behavioral health providers, and counselors - are well-
positioned to build protective beliefs and skills in youth. Given the often ongoing and trusting foundation of these
relationships, providers can extend beyond the essential preventative care and treatment they provide to actively
promote youth well-being.

» Regular, structured touchpoints create consistent opportunities for influence. Healthcare professionals often
have multiple interactions with a young person throughout their development, including during well-child visits,
sports physicals, sick visits, and behavioral health appointments. The greatest number of touchpoints occur in
primary care, with 86% of U.S. youth ages 0-17 having at least one well-child visit annually.?®® Collectively,
healthcare offers ongoing opportunities to develop meaningful connection and build protective beliefs and skills
throughout a youth’s development.

e Healthcare professionals are uniquely positioned to serve as trusted adults. Youth identify healthcare providers
as among the most credible sources for health-related information.?®* Trust is strengthened when providers
demonstrate confidentiality, honesty, respect, and empathy—qualities consistent with a health-promoting
approach.?®

e Trustis essential for youth engagement and positive health outcomes. The quality of the provider-youth
relationship directly influences whether youth engage in care and their overall health outcomes. This is especially
important for adolescents who may be navigating healthcare more independently for the first time and worry
about embarrassment, judgment, confidentiality, or pain.?°® Healthcare professionals can address these fears by
creating safe, nonjudgmental spaces where youth feel heard, respected, and empowered in their healthcare
decisions.

» Healthcare professionals can be equipped to promote whole-child health and well-being. Beyond diagnosing
and treating iliness, providers can teach coping skills, model healthy communication, validate concerns, and help
youth connect health behaviors to their personal values and goals—all of which cultivate protective beliefs that
support resilience and flourishing. Additionally, asking about and exploring spirituality and integrating this into
care aligns with standard and best practices across behavioral health disciplines (nursing, social work,
psychology, medicine.
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6. SPORTS COACHES

Youth sports offer a uniquely powerful context for promoting positive developmental and behavioral outcomes when
coaches move beyond technical skill instruction and a sole focus on competition, to intentionally foster connection,
belonging, and psychosocial growth in young athletes.?*’?% A substantial body of research demonstrates that
coach—athlete relationships grounded in trust, empathy, and consistent support can enhance self-esteem,
resilience, emotional regulation, teamwork, leadership, and life skills that can go beyond sport.**°~?” Coaches who
adopt relational and developmentally informed approaches emphasizing social-emotional learning, psychological
safety, and shared agency create conditions in which youth not only perform better athletically but also thrive
personally and socially.?%823-2

e Relational coaching promotes core developmental outcomes. High-quality coach-athlete relationships
strengthen self-esteem, self-efficacy, and emotional well-being, all central to resilience and positive identity
formation. Relational environments foster competence, confidence, connection, character, and caring (the “Five
Cs” of Positive Youth Development).2®

e Coaches have a unique opportunity to create psychologically safe and supportive environments. Coaches play
a primary role in creating safe spaces that allow youth to take risks, make mistakes, and learn without fear of
judgment. Consistent routines, clear expectations, and genuine care help athletes feel seen, supported, and
emotionally regulated, enhancing both performance and personal growth.

e Coaches can foster connection and protective beliefs through sports-related conversation. Meaningful
conversations, about effort, teamwork, setbacks, and respect help athletes develop internalized protective beliefs
such as self-worth, belonging, and optimism. “Connection moments,” such as pre- or post-practice check-ins,
affirm athletes’ value beyond performance and support identity development.

e Coaches can integrate life skills and socio-emotional learning into coaching practice. Coaches can
intentionally embed life skills, such as goal setting, problem-solving, empathy, and communication, into drills,
reflections, and team discussions. Programs emphasizing life skill transfer (e.g., Play It Smart, First Tee)
demonstrate long-term benefits in school, personal relationships, and community participation.

e Coaches can model growth mindset and co-agency for development beyond sport. Coaches who model
humility, perseverance, and empathy help normalize learning through failure and cultivate resilience. Emphasizing
development over winning fosters autonomy and self-determination, helping athletes internalize motivation and
apply lessons across life domains.

Each playbook illustrates the application of specific facilitators of connection, core beliefs, and/or micro-
skills are for adults in different roles. For example, educators are naturally positioned as long-term role
models and can engage kindness and curiosity, practice self-reflection, and grow self-awareness through
classroom assignments and interactions. Law enforcement officers, such as school resource officers,
uniquely integrate safety and care when promoting youth well-being, and often have opportunities to
exercise nonjudgment while helping youth develop the beliefs “I can influence my life and health” and “I
can overcome hard things.”

We encourage all readers to use the core content of
the toolkit to support their development of the
environmental strategies, connection facilitators,
micro-skills, and skill promotion in youth. The guidance
and examples provided are universally appropriate for
trusted adults and provide an ideal foundation for
using a health-promoting relationships approach.
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The following playbooks begin with a description of how the health-promoting relationships approach
applies to the specified role and offers concrete strategies for creating the environment, facilitating

connection, and engaging micro-skills in that role’s context. Playbook examples are organized into three

primary domains: environment, conversations, and growth.

r

Categories in this domain address

Environment \ r Growth W
Growth activities describe how

ways to set a relationally safe tone
and design environments that
foster positive core beliefs, norms,
and skills. This may include shaping

trusted adults and youth can grow
together, growth can be promoted
in youth, and organizations can
grow in their ability to be health-

promoting.

that support connection, authentic
communication, and emotional

safety, such as use of r

the physical environment in ways W

nature, art, signage, and
music in meeting
spaces.

\— _J

Conversations A

This domain describes
ways to build health-
promoting relationships
and the core protective
beliefs through verbal
interactions.

\— _J

Playbook examples reinforce a way of being that reflects the environmental strategies, connection
facilitators, and micro-skills trusted adults use to cultivate the core protective beliefs or their
interrelated beliefs. Since the specific protective skills youth need to develop are different for each
person, the playbooks do not emphasize selecting which skills to develop in youth. Many of the
examples shared DO create opportunities to support the development of protective skills, so we
encourage you to refer to the Develop skills in youth section of the toolkit to identify the most
appropriate skill for any particular moment.

We know that each adult and each youth vary in their capacity, preference, and expectations for
connection and also experience different levels of risk vs. flourishing. Therefore, each adult’'s and
youth's background should inform how the examples are adapted. Please look at the Reaching the Full
Potential of Health-Promoting Relationships section of the toolkit for guidance on adapting the
paradigm’s strategies to meet the varied needs of youth.
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Create the environment.
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Playbook: Parent & Caregiver

(Page 10of 2)

Parents and caregivers are often the most consistent, invested, influential, and trusted adults in the lives of
youth. They provide youth a foundation for overall development including basic needs, emotional support
and security, guidance, protection, education, socialization, independence, and role modeling of moral
values and life skills.

1. Ground your home in a shared mission, values and clear expectations.

* Establish, live out, and discuss family values (e.g., kindness, service, respect, faith, integrity) as a guide
for daily choices.

Co-create house rules that reflect shared values and promote well-being.

Maintain consistent routines for meals, homework, and check-ins to provide stability.

Help youth link daily decisions to their longer-term goals and beliefs.

Create a family “l see you.” message board to highlight and celebrate positive actions and words. Bring
the messages into family discussions, such as at mealtimes.

e Engage in creative interests like art or music to express appreciation and strengthen bonds.

2. Create rhythms of connection and belonging.

« Develop routines (shared meals, nightly check-ins, weekly rituals) that reinforce both love and meaning.
Try a mix of broad questions (e.g., “How was your day?”) and more specific ones (e.g., “What made you
laugh today?").

e Build in spiritual or reflective practices: expressing gratitude, family prayer, sharing what you've noticed
about your child’s strengths or growth, or brainstorming long-term hopes or callings and revisiting how
everyday actions can help them reach their goals.

e Schedule service opportunities you can do together as a family that bring your family’s mission and
goals to life, such as volunteering at a homeless shelter once a month.

¢ While getting ready in the mornings play music everyone enjoys to set the tone for a positive day.

e Leverage music or spiritual practices during times of stress as an opportunity to re-center on what is
important to the family.

3. Model shared responsibility, coping strategies, facilitators of connection with
youth and others, and how to navigate conflict individually and as a family with
empathy and clarity.

¢ Role model facilitators of connection that may be particularly important for parents & caregivers,
including self-awareness, respect, patience, love, nurturance, and vulnerability.

e Make it a priority to highlight the unique strengths of youth and how those strengths benefit the family
unit.

e Be mindful of the emotional environment you create and the beliefs you are cultivating when working
through conflict as a family unit. Ground discussions in family strengths, such as perseverance,
honesty, and commitment to resolve the concern. Practice being politely assertive with youth and offer
reassurances when appropriate.

Examples of Family Values

Character Home Social
Integrity Quality family time Respect
Honesty Sharing meals Connection

Courage Service/Giving Trust

Kindness Punctuality Compassion

Faith Doing one’s best Gratitude

Health Unconditional love Listen to understand
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Playbook: Parent & Caregiver

(Page 2 of 2)

1. Practice honest and caring communication.
e Share your perspective on what is healthy, even when it challenges youth.
¢ Balance honesty with compassion and show that your guidance comes from a
place of care and not control.
¢ Reinforce that your love is unwavering even when you disagree.
e Connect decisions to what is meaningful and builds on their purpose.

2. Show support and love in meaningful ways.

e Express love through words, gestures, and acknowledgement of achievements.
e Offer tangible reminders of care through notes, messages, or small acts of

“I believe in your ability to
make good choices. I'll always
be honest with you about what
is healthy and what could
harm you, because | want you
to have every chance to
thrive.”

“I notice how much thought
and effort you put into that. It
means a lot to me to watch

(l; kindness. you grow into your own
c * Be fully present and responsive during stressful times (at school, with friends, or P€rson.”
.2 other Challenges)‘ . - “You've got this, and even
e e Advocate for' you'Fh in different ways such as whe.n dsibling has wronged them |, things are
O or a school situation could benefit from parental involvement. When overwhelming, | will be here
2 appropriate, ask them in what ways you can best advocate for them. with you, not just for the easy
g 3. Build connection, voice, and belonging. parts.
e ¢ Share daily conversations about highs, lows, and something you are looking “Your perspective matters to
o forward to. me, even if it’s different from
(1) ¢ Reflect with youth on when they feel most connected or supported. mine. It is important to me that
) ¢ Give youth meaningful choices and responsibilities in family decisions. you feel like this is your space
= « Listen actively and respectfully to youth perspective. to share honestly. You first and
o * Create tech-free moments for uninterrupted connection (meals/walks). then we’ll decide together.”
T . G|.ve space for doubt§, questlons,.and. exploratlon‘of purpose ongl splrlt.u‘allty “When you share your ideas, it
without judgment. Aff|rm that their voice matte:rs in making fqmlly decisions. helps us grow as a family.”
¢ Ask about and share with each other what excites you about life.
4. Model and celebrate strengths, growth, resilience, & values. (ieicaioniraticiopiiale
" 5 . - . up, even when it felt
¢ Notice and praise effort, persistence, and positive behavior. . : N
X impossible. That determination
e Honor youth |nt9rests, tolen.ts, and values. will carry you far.”
e Model vulnerability by sharing your own challenges and growth when
managing setbacks. “The way you care for and
e Encourage supportive relationships with mentors, spiritual leaders, or peers serve others reflects a deep
who affirm their worth and growth. part of who you are. That gift is
« Reframe mistakes as learning opportunities. something the world really
« Highlight each youth’s unique contributions to the family. ISR G U (2191 Oh ey
¢ Support problem-solving and coping skills during tough times. purpose.
1. Participate fully in your youth'’s life.
e Respond promptly and attentively when youth seek your attention - make eye contact, minimize distractions,
and show genuine interest.
-~ e Engage in their hobbies and creative interests.
@ e Attend their events to show support.
f, ¢ Plan shared experiences one-on-one or as a family to build connection.
o - el
o) 2. Foster talents, skills, and responsibilities.
2 e Support youth in exploring their strengths and spirituality, reflecting on what matters to them and applying it in
real life. Invite mutual feedback to foster growth.
; ¢ Assign meaningful responsibilities to build skills and confidence. Provide youth space to work through
2 challenges and make mistakes. Support them in identifying lessons learned and solutions.
(0] e Promote creativity, leadership, and service as ways to discover personal and family purpose.

3. Set shared goals and reflection practices as a family.
e Make connection, growth, and mutual support explicit family goals.
e Building habits of reflecting together on progress, challenges, and growth.
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Create the environment.
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Playbook: Educator

(Page 1 0f 2)

Educators and school staff are uniquely positioned to be trusted adults in the lives of youth given their
consistent and structured contact with them throughout formative developmental periods. These
touchpoints help educators and school staff observe changes, offer guidance, and create environments
where students feel seen, safe, and valued. Their distinct role bridges home, school, and community
contexts, positioning them as accessible mentors and role models whose influence enhances rather than
replicates the influence of other trusted adults in the lives of youth.

1. Establish a safe, respectful, and empowering classroom and

2.

school culture.

Co-create classroom norms that reflect shared values like respect, kindness,
and responsibility. Invite students to shape school culture and share
feedback with school leadership.

Display messages that reinforce core beliefs (e.g., “This classroom is better
when you're in it” to affirm “I matter”).

Model fairness and consistency to show students they are valued and
capable.

Connect classroom rules to bigger life lessons such as seizing the opportunity
to learn and the long-term benefits of learning, keeping the classroom
community safe and healthy, and that following the rules helps them engage
with the world outside of the classroom.

Offer opportunities for students to positively influence school environment

(e.g. student councils, advisory groups, peer mentoring and mediation
programs)

Advocate for students when there are additional services they can benefit
from or when they can benefit from teacher or staff involvement.

Increase students’ sense of agency in communicating their needs. Find ways
for them practice this in everyday situations, such as learning how to write a
professional email, how to request something or advocate for themselves in
conversation, or how to offer a genuine apology and ask for forgiveness when
they have hurt someone.

Create rhythms of self-awareness, connection, and
belonging.

Invite students to reflect on how their actions align with their values and
personal growth.

Use consistent classroom rituals (i.e. morning huddles, daily check-ins,
reflection circles) that signal that every student matters, stability, and
opportunities for honest discussions in a safe environment.

Incorporate reflection activities such as gratitude sharing or silent journaling
with prompts about growth, purpose, or resilience.

Keep a growth portfolio for each student to track and share moments of
resilience and contribution.

Celebrate students’ unique talents and effort that have contributed to the
collective success of the class.

Model humility, kindness, care, empathy, nurturance, and authenticity, as it is
important for students to experience these facilitators of connection from
educators.

Apologize and ask forgiveness when needed to build trust.

gk db

This
classroom is
better when

you're
around!

SET THE TONE

“In this room, everyone’s voice
carries weight. Even different
opinions are valued. It's okay
to take risks here, because
trying and failing is part of
learning.”

“The expectations we have
created together will help us
all even beyond this school,
because they help us grow
into the kind of people who
build trust with others and
build community.”

SET THE TONE

“Let’s build some traditions as
a class — maybe weekly
shoutouts or reflections — so
everyone has a chance to be
seen and appreciated.”

“Before we leave today, share
one thing you learned about
yourself.”

“I know life outside of these
school walls can be a lot, but |
want you to know you have
support here through myself
and other resources available
at the school.”
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Have conversations.

Grow together.

N )
Playbook: Educator | )

(Page 2 of 2)

1. Normalize honest dialogue and listen deeply.

e Integrate brief check-ins focused on students’ personal growth, challenges, or
successes.

e Start class with a quick share, like one word or sentence about how students
are feeling.

¢ Use a question box for anonymous student inquiries and respond weekly.

e Create space for personal storytelling of moments of resilience or overcoming
challenges, encouraging active listening and presence among peers.

* Discuss common stressors (e.g., doing poorly on a test, worry prior to a test, or
trying out for something new like a sports team, club, or council), strategies for
gaining awareness on feelings as stress triggers (e.g., body sensations,
thoughts), and share healthy coping strategies as a class.

2. Speak truth courageously and with respect, compassion and

hope.

¢ Share hard truths about risks, boundaries, or consequences with empathy,
reinforcing students’ ability to grow and make wise choices.

e Discuss real-world case studies to explore short- and long-term
conseguences.

« Balance affirmations (e.g., naming a strength) with accountability when giving
feedback.

¢ Use role-play to help students practice handling peer pressure and risky
situations.

e Invite guest speakers to share stories of resilience and spark honest dialogue.

e Facilitate respectful debates to build empathy and evidence-based thinking.

3. Explore purpose, meaning, and values.

e Lead students through a “values exploration” exercise where students choose
their top five personal values. Ask them to save their list somewhere they will
remember and reference the list in future discussions and/or assignments.

* Assign a “passion project” tied to something meaningful to them (e.g., music,
advocacy, community service, faith), with a presentation on their experience.

e Encourage reflection on moments of feeling most alive or strengths they
admire in others and may want to grow in themselves. Have them talk about it
in pairs or share with the class.

e Recognize and share each student’s unique contributions and how they enrich
the classroom.

1. Co-create meaningful and purposeful learning experiences.
¢ Ask students how a project can be designed to reflect what matters to them.

“I may not have all the answers,
but I'll always take your
questions seriously.”

“Let’s pause. What | hear you
saying is... Did | get that right?”

“The truth is, choices have
consequences — but so does
courage, and you have it. |
believe you're capable of
making decisions that honor the
person you want to become.”

“This may feel uncomfortable,
but leaning into it helps us grow
and understand each other
better. Let’s practice slowing
down and asking questions in a
curious way. Even when we
disagree, the way we treat each
other matters — it's what makes
our community strong.”

“What are 3 things you need to
start doing now to move
towards the person you want to
become in five years?”

“You are really strong at putting
together arguments for or
against a case. Have you
thought about how you might
use this in your future?”

“Purpose does not have to be
grand - it just has to mean
something to you and can start
with something as simple as
how you show up for people in
your everyday life.”

e Let students lead assignments or project planning with educator guidance and connection to purpose.

e Link class work to shared values or future aspirations.

2. Be an active participant in students’ worlds and interests.

¢ Attend student events or ask about their extracurricular activities.
¢ Integrate real-life examples from students’ experiences into lessons.

e Invite students to present aspects of their outside life that are connected to classroom learning.
e Co-create safe after-school activities that reflect student interests or guide students in developing
community-based activities or supporting community outreach events that align with shared values.

3. Foster collaboration, responsibility, and skill-building.

¢ Assign and rotate leadership roles and responsibilities, and invite student reflection on personal growth.

e Design group projects that emphasize teamwork, accountability, and reflection.
e Challenges students intellectually and debrief on strategies and lessons learned.

e Encourage peer recognition through shout-outs and gratitude sharing.

* Highlight positive coping strategies (e.g. listening to calming music) and their impact on peer relationships.
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While parents and educators can influence youth every day, coalitions unite diverse partners - such as
community leaders, health providers, law enforcement, faith groups, businesses, and youth
themselves - into a consistent network of care, creating a broader environment in which trust, safety,
and opportunity flourish. This collective presence ensures that young people see not only individual
adults, but entire communities committed to their growth, belonging, and future. Coalitions, by aligning
resources and amplifying supportive and protective messaging, can serve as trusted adults at a systems
level. Coalitions also serve a critical role by strengthening coalition members’ competencies and their
organizations’ infrastructures to support youth and activate their agency. One of the ways coalitions can

do this is by modeling support and agency in action through the youth’s participation in the work of the
coalition itself.

1. Create safe, welcoming, and youth-centered spaces at coalition and community
events.

 Co-create youth-led spaces (e.g., wellness zones) to show trust and partnership, with adults supporting
behind the scenes.

¢ Design spaces that allow both extroverted and introverted youth to engage comfortably and demonstrate to

youth that adults anticipated their needs. Post engaging messages (e.g., What values are important to you?)

and have youth serve in expert roles that suit their interests and skills (e.g., more introverted youth may want
to take on managing a social media account while more extroverted youth may want to attend outreach and
fundraising events on behalf of the coalition).

Affirm youth as valued contributors and leaders by creating a youth coalition/prevention club. Invite youth

leaders to attend adult coalition meetings once a month, held at times and in locations (physical and/or

virtual) that allow youth to participate.

e Communicate the coalition’s acceptance of and belief in youth as valued and contributing members and
community leaders whose voices and ideas are important. Be intentional about giving them space to
contribute during meetings and ask for their input in deliberations. Don’t single them out by always calling on
youth first or last. Frequently ask them, "What do you think?" Limit use of their language/terms unless the
relationship with them allows it.

e Model inclusion by uplifting voices from underrepresented groups.

e Onboard youth intentionally with mentorship, goal-sharing, and ongoing support.

e Provide space for youth to reflect on coalition work and share challenges and successes, and how coalition
members can be sources of support.

¢ Offer letters of support and advocacy when youth need adult allies.

2. Ensure consistent language and positive messaging about youth across schools,
health agencies, businesses, and media.

* Launch a “language matters” pledge to encourage strengths-based terms (“resilient youth”) and share a
community guide to unify messaging.

e Partner with local media to train journalists on positive, inclusive youth coverage that avoids stereotypes and
includes youth voices.

3. Publicly recognize and celebrate youth contributions and achievements.

Host a “youth impact festival” to showcase peer mentoring groups, cultural or advocacy initiatives, or other
community projects with adults attending as supporters.

Recognize youth contributions through awards, leadership roles, and public acknowledgment.

Involve youth in key coalition tasks like event planning or data work.

e Create a visible legacy by displaying youth achievements in coalition spaces.
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1. Host youth-led forums and listening sessions where adults hear directly from youth.
e Launch a “youth cabinet session” where young people present policy recommmendations directly to city
officials.
¢ Hold a listening session on mental health including breakout groups led by youth facilitators. Adults rotate

o between groups and practice listening without interrupting. At the end, the youth compile themes into a report
2 which the coalition then transforms into action items.
O 2 Integrate a health-promoting relationship (HPR) philosophy into the coalition’s
'5 approach to working with youth.
(7] e Train coalition members on health-promoting relationships: definition of a health-promoting relationship,
3 facilitators of connection, micro-skills for trusted adults, skills for youth, and how to share information about
HPR.
E » Discuss a new facilitator of connection and micro-skill at each coalition meeting.
(o) e After each coalition-youth event, invite honest feedback from the youth for adult members: Examples - Were
(4 we fully present? Were we nonjudgmental? In what ways did we help to cultivate the belief that you matter?
() How can we improve?
; 3. Facilitate intergenerational conversations and community events that strengthen
L relationships and mutual understanding.
e Host a shared community service or civic action project such as a United Way Day of Caring.
e Hold a heritage or cultural exchange event to hand down stories and highlight a community’s history across
generations.
e As a coadlition icebreaker, hold an intergenerational “day in my shoes” discussion.
[
L
E 1. Mobilize and align the community.
(o] ¢ Use coalition influence to align resources and policies that support youth.
E’ * Invite youth and members to share sources of strength (e.g., spirituality) and engage partners like faith-based
groups.
.9 ¢ Host youth-led discussions to explore ways members can enhance youth engagement; form a “youth first”
o) advisory group.
E e Promote shared measures of connection and thriving across sectors through collaborative planning and
2 assessment.
o

4 )

Potential Discussion with Youth Coalition

1.Which facilitators of connection are most
important to us as a youth coalition?

2.Which ones are we doing well at?

3.Which ones need work?

4.What ideas might you have to enhance our
ability to connect with one another and others?

5.Where are some of the natural opportunities to
practice connecting meaningfully with others
in our work?

Authenticity, Care, Empathy, Full Presence,
Honesty, Humility, Kindness, Love, Nonjudgment,
Nurturance, Patience, Respect, Self-Acceptance,

\ Self-Alignment, Self-Awareness, Vulnerability /
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Playbook: Law Enforcement &
Justice System ...

Adults working in law enforcement and justice system roles (e.g. community police, school resource
officers, youth corrections and probation staff) are uniquely positioned to both protect public safety and
promote the well-being of their community. Professionals in these roles can bridge these duties by serving
as trusted adults, helping shape positive youth development in both everyday interactions as well as

moments of stress, crisis, or consequence.

Creating environments where youth interact with law enforcement and justice system professionals works best
when we use developmentally- and trauma-informed approaches. While a full review of these approaches
extends beyond the scope of this Playbook, we offer key ideas to help you get started.

1. Build trust with youth.

e Strengthen connection and build trust through regular, friendly interactions. Greet youth by name and

follow-up on past conversations.

* Show you are an available source of support by engaging youth in places they gather (e.g., school and

community events, graduation ceremonies, cafeteria).

* Accept invitations to speak to youth about topics unique to your role (e.g., career path, safety tips, conflict

resolution strategies).

» Where relevant, invite youth to help shape safety expectations in their environment (e.g., within classrooms,

group therapy rooms).

e Be fully present during times of stress for youth and attempt to follow-up later and check in on how they are

doing. This can offer the stability and care they may need.

e Keep your word as often as possible to cultivate the belief that I matter.”, and if you cannot, follow-up with

them and let them know the reason why.

« If applicable, create a welcoming office environment (e.g., open door, youth artwork, positive messaging,

fidget items) that feels accessible, safe, and supportive.

2. Model nonjudgment, fairness, and dignity in every interaction.

¢ When a youth makes a poor choice, show care and nonjudgment by seeking to understand what need they

are trying to get met, and the context informing their decision.

¢ Acknowledge discomfort certain activities, such as discipline, monitoring, or searches, may cause. Foster
respect by describing what you are doing and why and checking in to address concerns.
¢ Ask about strengths and connect youth with meaningful service opportunities that showcase those skills

(e.g. art projects, vocational activities, mentoring younger kids).
e When appropriate, communicate at eye level to foster respect and connection.
e Lead by example, inspiring through authenticity rather than authority.

1. Use accountability conversations to build core beliefs and
mitigate shame.

¢ Maintain a calm, deliberate tempo in your language and behavior to help
youth fully understand what is being said.

e Let youth choose the time and setting for difficult conversations when
appropriate.

¢ Recognize strengths before addressing harm, framing accountability as a form
of agency.

¢ After a violation, explore their thought process, discuss impact on themselves
and others, and invite them to propose a solution.

e When addressing minor issues, explain the issue clearly, listen fully, and affirm
their value regardless of the decision they made.

e Use check-ins to affirm worth and cultivate the belief “I matter.”, not to monitor
behavior.

“How are you doing on the
goals you set for yourself? What
seems to be the hardest part
right now?”

“We can write this as a violation,
or you can take a corrective
step by enrolling in the
workshop. | personally believe in
you, which is why I'd encourage
you take the path toward
growing through this. Which
works best for you?”

“You are more than this choice.
Here’s why this matters, and
here’s how we can move
forward.”

59



Playbook: Law Enforcement &

Justice System .20

Have conversations, cont.

Promote growth.

2. Normalize active listening and overcoming hard things.

e Be fully present, maintain eye contact, and show respect for what youth are
experiencing.

e Share stories of youth resilience to inspire hope and growth.

e Remind them of the last time they overcame hard things.

¢ Pause and listen during emotionally charged moments, asking how they feel.

e Affirm strong emotions as valid and emphasize support over punishment.

¢ Acknowledge emotional regulation and decision-making are continuing to
develop throughout adolescence and into adulthood.

e Model humility and self-regulation, showing that adults also work on emotional
control.

3. Reinforce hope and future orientation.

¢ Model and share your own moral values. Share why you got into law
enforcement or justice system work and encourage them to talk about their
own values and goals.

* Help youth write down a short-term personal goal (like finishing a program or
applying for a job), revisit it at each encounter with them, and celebrate
progress.

¢ Celebrate as many small successes as possible for a youth, even if that means
celebrating a day, or a week without a write-up. This will foster competence,
self-efficacy, and hope.

e End interactions with affirmation and connection.

“Way to go! You’'ve completed
two steps already — that proves
you can handle tough things.
Let’s plan your next one. What
do you think you need to get
through this?”

“Let’s both take a few deep
breaths before we talk. It helps
me think more clearly, and
maybe it could do the same for
you.”

“Even though you broke the
rule, you still matter to this
community. | hope to see you
again this week.”

“I'll check back tomorrow to see
how you're doing. You're not on
your own in this.”

“There are many people in
your corner, including me.”

1. Turn consequences into opportunities for growth, reflection, and repair.
e Frame challenges as growth opportunities. Discuss their sources of support and strength, and help them make

a plan to lean on those assets.

e Model supportive behavior during tough times and help youth connect with resources they choose. Activate
their agency by having them take the lead in selecting and/or engaging these resources.

e Introduce youth to mentors or programs, and follow up on their experience.

e Involve families in goal-setting or connect youth with ongoing community support.
* Use restorative conversations after incidents (e.g. shoplifting) to reflect on impact and choices.
e Include restorative practices like peer mediation or service projects in responses to violations.

2. Help youth practice coping, decision-making, and problem-solving skills in real time.

e Check in after a difficult moment. Listen, and offer support and validation.

e Acknowledge youth efforts, even small ones, to let them know they are seen and cared for.
e Teach and model stress resets like deep breathing. Allow youth time to self-regulate before engaging or

responding.

e Invite youth to name and explore their emotions, using open-ended questions and empathetic listening to

build trust. Supporting youth in naming their emotions and how to respond builds
feelings.

their skills for managing their

¢ When speaking and engaging with a youth that is angry, normalize their feeling and share that anger is often

the outward expression of another internal emotion.

 Role-play common stress scenarios and let youth try different responses, reinforcing that they can handle

making healthy choices in challenging situations.

“I know that situation was hard. How are you doing now?”

“I saw you take a deep breath and try again.
That took a lot of strength. How did that work for you?”
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Playbook: Healthcare
Professionals ¢«

Healthcare professionals - such as physicians, nurses, behavioral health providers, and counselors -
provide essential preventative care and treatment to youth. Often, these relationships involve multiple
interactions throughout a young person’s development, providing healthcare professionals with a unique
opportunity to integrate a health-promoting approach that achieves protection, prevention, and
flourishing across all aspects of youth development.

1. Develop shared goals and expectations.

Collaborate with youth to set meaningful care goals that support autonomy and positive development.
Co-create treatment plans that reflect their values and preferences.

Help youth link care decisions to broader life goals.

Explore spirituality or reflective practices (e.g. journaling, mindfulness) as sources of strength, and integrate
them into care when relevant. Doing so aligns with professional standards and best practices.

2. Foster a nurturing patient experience.

Design welcoming spaces that reflect youth preferences (e.g., music, snacks, sensory tools).
Share uplifting messages through media (e.g., television, posters) that reinforce protective beliefs.
Offer flexible appointment times that respect youth schedules.

Provide break areas with movement and self-directed activities (e.g., reading, puzzles, games) when peer
interaction is limited.

3. Advocate for youth when appropriate.

e Communicate with parents/caregivers on behalf of youth (with their permission) when treatment
adherence is an issue.

Support youth preferences in care decisions that are consistent with clinical recommendations.
Assertively pursue steps to ensure youth receive optimal care. For example, help secure access to needed
specialist services by reaching out directly when necessary.

4. Innovate to meet patient needs.

* Develop new programs or unique solutions that align with the treatment focus and healing (e.g., healthy
cooking classes, patient vegetable gardens).

e For providers in more traditional medical settings, advocate for longer appointment times to allow more
time for relationship-building.

e Consider ways to streamline services received during appointments and who those services are provided
by to allow as much face-to-face unstructured time for relationship building. For example, sending
screening measures via a portal to be completed prior to the appointment.

1. Practice honest and caring communication. “Thank you for trusting me with this. | know it's
¢ Show full presence, patience, and respect to create a safe not easy to ta{k about. How does taking care of
! " " . this issue fit with what you want for yourself?”
space for open dialogue, especially around sensitive topics.
* Be transparent about services, procedures, and confidentiality  "Before we start, | want to make sure you
to build trust. understand what we're doing and why. Is that
* Share professional insights honestly, linking risky behaviors to  okay with you?"
youth’s values and goals. In the spirit of the youth’s autonomy
and collaboration, ask permission first.
¢ Balance honesty with compassion to show genuine care.
* Validate concerns with empathy (e.g., “l can see why that's

“Iam glad you are focusing on getting protein
to help your muscles develop. Can | share my
perspective as your doctor? | care about you
and am concerned because this diet can really

difficult”). impact your kidneys.”
¢ Respond to disclosures of risky behavior with nonjudgment
and appreciation for their trust (e.g., “Thank you for sharing “What are some things you do when you feel
this”). stressed? Some youth your age prefer reaching
* Ask permission to discuss healthier alternatives that align out to a friend, going for a walk, or other social
more closely with their values and goals. or physical activities. What are your thoughts

about those options?”
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2. Show support in meaningful WCIYS. “I noticed yOU'VG been consistent with

. . [medication/ appointments/self-care]—that
e Use kind words and gestures to recognize progress and takes real commitment. That type of dedication
achievements. The more specific, the better.

. . . . will serve you well in life.”
e Communicate in age-appropriate ways, validate concerns,

and support informed decisions. “I hear your struggles and see how hard you're
» Reassure youth they're not alone—you're sharing responsibility ~ working on this. Let’s work on this together and
for their care. see if we can come up with some next steps
« Consider offering peer support groups for youth with similar that feel right to you.”
needs. “It's really important to me that we get to know
e Problem-solve WITH the youth rather than FOR the youth. Ask each other and you feel comfortable with me.
them to come up with possible solutions, then offer to share What's something most people don't know
your ideas. about you?”
3. Build connection, voice, and mattering. “What helps you feel heard when you're here?

Is there anything | do that makes it easier or

e Build rapport by exploring interests and sharing appropriate harder to open Up?"

personal insights.

¢ Reflect on when youth feel most supported in care. “You're the expert on your own body so you get
¢ Emphasize their role in decision-making to the greatest degree to decide. | have some ideas, but | want to hear
possible. what you think first.”

e Welcome questions and feedback on how to improve, and
incorporate the feedback they offer.

o Offer follow-ups when time is limited to ensure all concerns
are addressed.

“It's okay to feel this way, a lot of people feel
nervous about that. I'm really proud of you
bringing it up so we can find ways to work
through this.”

Have conversations, cont.

4. Model and celebrate growth and resilience. "I appreciate how you handled that situation,
» Notice and praise specific efforts, persistence, and positive and you didn't give up — that shows real
behaviors. strength and commitment.”
e Reframe health-related setbacks as learning opportunities to

- . - “Mistakes are how we learn what works for us.
strengthen problem-solving and coping skills.

We build resilience every time we try again
after something doesn’t work out. How might
you approach this differently next time?”

1. Empower youth to take ownership of their health.
¢ Equip youth with the knowledge, skills, and resources they need to actively participate in their healthcare
decisions and self-management.
» When developmentally appropriate, invite parent/caregivers to step away during portions of the appointments
and coach them on supporting their child’s growing autonomy while balancing their need for guidance.

2. Cultivate a health-promoting workplace culture.

* Help staff build confidence in discussing tough topics (e.g., suicidal thoughts and actions, sexual health,
substance use) by normalizing discomfort, modeling approaches, and offering practice with feedback.

e Promote staff well-being by recognizing their value, providing burnout prevention resources, and fostering
team connection.

Promote growth.
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Coaches hold a distinct place in the lives of young people, guiding them through experiences that blend
challenge, teamwork, and growth. Unlike many other adults, coaches withess moments of triumph and
disappointment in real time, creating powerful opportunities to shape how young athletes respond to
success, failure, and effort. Through this role, coaches can cultivate the core beliefs by creating a positive
team environment, engaging in meaningful conversations, and fostering opportunities for growth and
resilience. By modeling respect, integrity, and encouragement, coaches become trusted figures who
affirm a young person’s worth, strengthen their confidence, and inspire resilience on and off the field.

1. Recognize and celebrate the whole person.

e Celebrate non-performance contributions like teamwork and empathy.

* Attend events outside sports (e.g., school concerts, other league competitions, volunteer activities) to show
you value athletes beyond the game.

¢ Highlight assists and collaboration during scrimmages.

e Review and celebrate personal goals before each event.

e Build in time to debrief practices and games, emphasizing life lessons like humility and respect.

e Frame team rules as life skills.

e Collaborate with other coaches to model connection and relationship-building, providing athletes an
opportunity to see first-hand how these facilitators can enhance relationships.

2. Build psychological safety and healthy norms.

Reframe mistakes as learning opportunities.
Find ways for each athlete to contribute meaningfully and feel valued (e.g. leading drills, coordinating balll
pickups, keeping time for the team). Have youth rotate a position such as a “spirit” captain that helps

mediate between teammates when needed and serve alongside the coach eliciting team feedback on how
everyone is feeling following events.

e Communicate your belief and acceptance in youth in every interaction.
e Create team norms for constructive peer feedback.
e Explore sources of strength and hope, making healthy coping part of team culture.

3. Reinforce ethical behavior and empathy in real time.

¢ Highlight acts of fairness and teamwork to emphasize character over results.
¢ Share stories of sportsmanship and discuss real-life applications.

e Encourage team rituals that celebrate integrity and growth, like acknowledging a teammate who
demonstrated humility during a game.

¢ Explore ethical choices through scenarios and discussions on values.
o Pose scenarios to discuss various values and sportsmanship principles such as integrity and courage.

o Discuss balancing competitiveness with respect for others, connecting choices to long-term character
development.

e Help athletes set personal behavior standards and check in regularly.

“If you see a teammate bending the rules, how would you respond?”

“How does it make you feel when your team is overmatched and the
opposing team mercilessly runs up the score?”

“The other team is down a player. What should be our play here?
How does that choice fit with our team’s values?”
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1. Foster connection, reflection and self-awareness.
e After tough moments, invite athletes to reflect and share how

N T
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“What did you notice about how you reacted
under pressure? | was really struck when you
reached out to your team for support. In doing

[
] ?:'outhp bettgr Suppprt them. | thand | that, you showed courage and really lived up to
g . | os erdeom iscussions on personal growth and lessons our values of relying on one another.”
earned.

- » Reflect together on effort and mindset patterns. “You seemed a bit off today. I'm curious what’s

O going on for you? When you come back

¢ 2.Connect choices to health and performance. tomorrow, what strategies do you think can

) e Discuss how sleep, nutrition, and mindset choices affect both help?

> Zp?rt ‘iﬂld L'fe I(')ulzcl:omes. f  to sehool work.or famil “You took on a tough role today in leading the

c O [ER CunkTss Nl IS0l W el U Selerel, W, @I ekl team out there. What did that role teach you

8 challenges. about yourself, and your impact on others?”
“Which of your personal strengths off the field

o your p 9

> do you bring to the team?”

g “Your teachers shared that your grades are
starting to dip a bit. Out here, all | see is grit and
perseverance. I'm curious how your approach
here can extend to your schoolwork.”

1. Empower leadership and agency.
e Allow athletes to design practice drills or lead team warm-ups.
e Create a rotating youth assistant coach role where athletes can explore different coaching positions.

_:' e Facilitate team discussion and decisions on rituals, goals, or conflict resolution.

-E ¢ Debrief leadership or other experiences with reflection questions.

2 2. Turn disappointment into structured growth opportunities.

o)) ¢ Discuss losses outside the moment. No team wins every match forever — disappointment will come, how will we

()} face it and learn from it?

"6' e Let youth know they can get through hard times as a team. Model shared responsibility.

g 3. Build peer support, mentoring, and life skills.

l e Pair older athletes with younger teammates for skill-building and guidance.

o

e Use team accountability partners to check in on goals and well-being.

e Pairing weaker athletes with stronger ones creates powerful opportunities for both. It fosters agency and the
belief that “I have support”. This type of pairing approach can also be used within the coaching staff,
normalizing humility and the practice of seeking and offering help, support, encouragement, and nurturing.

Sportsmanship

Principles “The team earns the wins, the coach takes the losses.
Respect everyone. I learn more about what | can coach them on from each loss.”

Encouroge teammates.

Always do your best.

-Soccer Coach

Learn from mistakes and
get back in the game.
Play fair.

End with a handshake.
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SHARING HEALTH-PROMOTING RELATIONSHIPS

WITH OTHERS

The Health-Promoting Relationship Paradigm offers an innovative perspective on the transformative role
of relationships in promoting youth well-being. We hope that once you have been trained or received
these resources you will feel better prepared to apply this comprehensive approach to fostering the
beliefs and skills that cultivate prevention, protection, and flourishing in youth. If this approach and the
skills within this toolkit resonate, you may be well-positioned to champion this paradigm to other trusted

adults among whom you live and work.

Arguably, any trusted adult routinely engaging with youth either personally or professionally may benefit
from understanding and applying the health-promoting relationship paradigm’s approach. There are
several ways you may consider sharing this paradigm and/or the content within this toolkit with others. A

few ideas to get started are provided below.

SPREAD THE WORD ABOUT THE PREVENTIVE
AND PROTECTIVE POWER OF RELATIONSHIPS.

The need for human connection within
relationships is vital to well-being. While this fact
has been well-established, people vary in how
purposefully they work to strengthen or enhance
their relationships with youth. Fewer are likely to
be aware of how to leverage these relationships
to achieve youth health and well-being. Sharing
the Health-Promoting Relationship Paradigm
with others and guiding them through its
components is one possible starting point. It
may also be helpful to highlight the outcomes
achievable through fostering protective beliefs
and skills in youth.

EDUCATE ON A WAY OF BEING IN HEALTH-
PROMOTING RELATIONSHIPS

1. Creating the environment. The environment we
create as trusted adults sets a tone that influences
how youth engage with, experience and benefit from
what is learned in that context. Share ideas with
other trusted adults for how you have created an
emotional and physical environment that facilitating
health-promoting conversations and
activities.Describe the impact of those efforts on the
youth and the relationship. Encourage them to
consider how they may also achieve a health-
promoting environment in their unique contexts.

2. Facilitating connection. People may not be aware
of the science of human connection. One solution is
to encourage trusted adults to increase their
awareness of how they are connecting with youth
and consider opportunities to cultivate the
facilitators of connection more intentionally. A strong
connection will set the stage for trusted adults to be
more effective in cultivating beliefs, activating
agency, and equipping youth with skills.

Encourage trusted adults to complete the
Facilitators of Connection brief self-assessment and
choose exercises to enhance their abilities in
connection attributes that may benefit from further
development. Seek opportunities to share, receive
validation, reinforce progress, and learn from one
another’s experience.

4. Engaging micro-skills. The ability to consistently
engage micro-skills requires intentional practice
and routine reflection on what is working well, and
what can be improved upon. Encourage other
trusted adults to complete the Micro-Skills for
Trusted Adults self-assessment and set a
commitment to develop specific micro-skills. Have
follow-up discussions where you can each reflect
and share your experiences. Offer mutual support
by validating challenges and reinforcing growth.

5. Developing skills in youth. Introduce
opportunities to build healthy beliefs and skills.
Share ideas for how other trusted adults might
cultivate protective beliefs in youth within their
unique roles. Share general considerations and
suggest concrete skills they can integrate into their
work with youth to build or strengthen protective
beliefs. Describe how you have done so within your
role(s). Share an example that you have tried and
discuss how it was received, what was learned
through that process, and any observed outcomes.

MODEL HEALTH-PROMOTING RELATIONSHIPS.

Allow your relationships with other trusted adults to
serve as models for growing connection and
strengthening beliefs and skills. For example, as you
strengthen various connection facilitators, those
attributes will present in the relationship and the
impact of that attribute on the other person can be
discussed. Also consider allowing others the benefit
of observing your application of the relational skills
in your engagements with youth.
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MAIN MESSAGES

The following messages and table can be used to facilitate conversations with trusted adults related to
power of relationships in fostering prevention, protection, and flourishing in youth.

cultivating protective beliefs.

being.

© 6 66 O© 0 ©

skills.

Many factors that prevent harmful behaviors in youth and promote protection and flourishing can be
cultivated through relationships with trusted adults.

A “health-promoting relationship” is a way of being that enables health and well-being in youth by

A way of being in health-promoting relationships is how we show up and interact with youth to enable
them to be well by cultivating core protective beliefs. It is comprised of four intentional strategies:
create the environment, facilitate connection, engage micro-skills, and develop skills in youth.

Health-promoting relationships with youth begin with work within YOU, the trusted adult.

Trusted adults can help reach the full potential of their relationships with youth by considering how
their approach may need to be adapted to best meet the youth's capacity, preferences, and
expectations for connection and relationships.

When health-promoting relationships are scaled in organizations and prioritized in youth, adults &
communities, organizations, schools, and systems are more capable of fostering a culture of well-

Every interaction we have with youth is an opportunity to build or reinforce protective beliefs and

|l am seen and loved.

FOCUS, EXPRESS, EXPLORE

I matter.

NOTICE, AFFIRM, EXPRESS NEED

I can influence my life and
health.

RECOGNIZE, ENCOURAGE, SUPPORT

I can overcome hard things.

EMPOWER, COACH, BUILD

I have support.
NAVIGATE, FUEL, ADVOCATE

Develop positive self-
awareness

Meeting our own needs
Positive self-affirmations
Self-compassion

Grow gratitude

Express needs
Recognize caring words and
actions

Explore spirituality
Engage spirituality as a
coping strategy
Facilitate hope

Develop a sense of
mattering

Recognize one’s value
Build connectedness
Develop community
connection

Discover core values

Cultivate curiosity to learn
new things

Goal setting

Cultivate hope

Healthy decision-making
and problem solving
Future orientation
Enhance strengths
Maintain a hopeful outlook
Embrace change

Prioritize self-care
Manage negative thoughts
and emotions

Refocusing on our circle of
control

Build defenses
Interpersonal skills

Build social support
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ASSESSMENTS

The assessments provided in the toolkit were created by the authors for the purpose of self-reflection,
identification of growth opportunities, and application of the Health-Promoting Relationships Paradigm to
organizations and systems. They are not validated screening tools. We encourage you to re-visit the assessments
over time to monitor change and to continue to identify new opportunities for enhancement.

SELF-ASSESSMENT: FACILITATORS OF CONNECTION

The following brief assessment offers opportunities for self-reflection and planning to strengthen one’s connection
abilities within oneself. Using the Facilitators of Connection table from your toolkit to understand the full definition
and characteristics associated with each facilitator, identify the facilitators you feel you are strong at as well as
those you may need to work on. Think specifically about the context of building health-promoting relationships
with the youth in your life. For facilitators you may need more time with, identify at least one specific way you will
focus on applying or strengthening your skills with this facilitator in your encounters with youth.

FACILITATOR STRONG NEEDS WORK OPPORTUNITIES TO DEVELOP

AUTHENTIC

CARING

EMPATHETIC

FULLY PRESENT

HONEST

HUMBLE

KIND

LOVING

NONJUDGMENTAL

NURTURING

PATIENT

RESPECTFUL

SELF-AWARE

SELF-ACCEPTING

SELF-ALIGNED

OO0OO0O0OOOOOOOOOOO OO
OO0O0O0OOOOOOOOOOO OO

VULNERABLE
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SELF-ASSESSMENT: MICRO-SKILLS FOR TRUSTED ADULTS

The following self-assessment offers opportunities for reflection and planning to strengthen your use of
micro-skills to foster the five protective core beliefs in the youth you interact with. Read through the Micro-
skills for trusted adults table from your toolkit to understand the micro-skills for each belief along with the
accompanying actions, sample statements, and questions. Think specifically about the context of building
health-promoting relationships with the youth in your life.

Some-
Often . Rarely
times

1.l let go of distractions and am fully present with youth.

2.1 let youth know that they are a priority and | care about them.

3.When talking with youth, | listen for and reflect back their experience to help them feel seen and heard.

4.1 express empathy and understanding.

lam seen

and loved. 5.1 show youth | accept them for who they are without judging them or trying to change them.

6.1 express confidence in youth’s perspective, attitude, abilities and/or actions.

7.1let youth know they are not alone and that | am here for them.

8.1 explore with youth what helps them find strength and hope, including by considering spirituality.

9.linvite youth to tell me about their culture and background.

1.1 ask about, remember and check on the details of youths’ lives.

2.1 let youth know their opinion matters.

3.Ilet youth know that their presence makes a positive impact.

4.1 express gratitude to youth.

*
I matter. 5.1 let youth know | have faith in them and know they can be successful.

6.1 tell youth they matter to me.

7.1tell youth I missed them if they were not present for something.

8.1 tell youth that life is better when they are around.

1.1 help youth identify what their values are. reflect their values, and connect them to their goals.

2.1 support youth to identify goals and steps to achieve them.

3. emphasize youths’ autonomy.

lcan
influence
my life and | 5.1 help youth to anticipate obstacles and come up with ways of addressing them.

4.When | have ideas to offer, | use the Ask-Offer-Ask approach.

health. 6.1 express belief in youths’ goals and ability to achieve their vision.

7.1 notice and celebrate youths’ successes.

8.l create ways for youth to share their perspectives on how the organization can better support them.

1.1 ask youth about their strengths and how to grow them.

2.1 ask youth what they can tell themselves to keep going during difficult moments.

3.1 express confidence in youth’s ability to navigate hard things.

Ican 4.1 express optimism and hope when youth are facing hard times.

overcome

hard things. 5.1 encourage youth to be patient, kind and understanding towards themselves during hard times.

6.1 encourage youth to focus on what they can control.

7.1 team with youth to help them find healthy ways of coping with stress and other challenges.

8.1 encourage youth to come up with healthy ways they can take care of themselves.

9.1 encourage youth to lean into their cultural/familial strength when they encounter challenges.
1.1 offer youth my support to work through overcoming challenges.

2.1 model regulating my emotions and engaging in thoughtful problem solving.

| have 3.l encourage youth to engage in problem solving to come up with their own solutions.

support. | 4.1offer youth choices and find other ways to involve youth in decision-making.

5.1 encourage youth to give support to others and seek out support from others.

6.1 provide opportunities for responsibility.

7.1 stand up for youth when they need it.

8.1 advocate for youth rights and opportunities.

*Adapted with permission from Zach Mercurio, Ph.D., The Power of Mattering.
REFLECTION EXERCISE P P &

1. Which actions and statements do | do most consistently? What micro-skills do they fall under?

2. Which actions and statements do | do rarely?What micro-skills do they fall under?

3. What patterns are there, if any?

4. What do | want or need to do next to boost my micro-skills?

5. What barriers might | face, and how can | address them? 68



ORGANIZATIONAL SELF-REFLECTION & PLANNING TOOL (Pagetof2)

Examining your organization’s current alignment with the Health-Promoting Relationships Paradigm will
reveal opportunities for increasing organizational awareness and enable staff and leadership to set
intentions for growth and improvement. The six domains of organizational practice and culture, which
reflect the three levels of systems change (structural, relational, and transformational), are presented
below. Use the reflection questions within each domain to identify opportunities for action to strengthen
the many ways your organization can work collectively to cultivate beliefs, activate agency, and foster
protective skills in youth.

Organizational Values, Mission, Culture

Reflection Questions Opportunities for Action

e To what extent are the principles of health-promoting
relationships evident in our organization’s mission, vision, values,
and/or principles?

e How clear would it to someone reading our mission, vision, values,
and/or principles that we prioritize and center health-promoting
relationships to promote youth well-being and flourishing?

Polices and Procedures

Reflection Questions Opportunities for Action

¢ In what ways do our policies and procedures reinforce or
undermine opportunities for adults to build safe, trusting
connections with youth?

* How are the facilitators of connection and five protective beliefs
reflected in our policies and procedures, within our teams, and
within us as individuals?

* How well do our policies and procedures acknowledge and
account for different needs of youth?

Programs and Services
Reflection Questions Opportunities for Action

e How are our programs and services embodying elements of a
health-promoting relationship approach?

e What aspects of our programs might create barriers to
connection for some youth?

e In what ways do our programs and services prioritize and offer
opportunities to cultivate youth agency?

e How are we approaching relational development across our
programs and services in ways consistent with the health-
promoting relationships approach?



ORGANIZATIONAL SELF-REFLECTION & PLANNING TOOL (Page20f2)

Workforce Training and Culture
Reflection Questions

e What training and support do staff have to prioritize health-
promoting relationships with youth, including youth who might
require additional considerations or support?

e How do we include language in job descriptions and interview
questions that promote a culture of health-promoting
relationships?

¢ In what ways are staff enabled and consistently encouraged to
model the facilitators of connection with one another and the
youth they serve through training, organizational culture, and
reflection on their own awareness, intention-setting, and growth?

Opportunities for Action

Youth Experience and Feedback
Reflection Questions

¢ How do the youth we serve describe their trust in the adults in our
organization?

¢ In what ways do youth feel connected to us?

e How do youth describe the ways we are cultivating the five
protective core beliefs within them through our words and
actions?

o Do youth feel seen and loved by us?

o Do youth believe they matter to us?

o Do youth believe they have our support?

o Do youth believe they have greater capacity to influence their
life and health because of their experience with us?

o Do youth believe they are better able to overcome hard things
as a result of our work with them?

Data and Outcomes

Opportunities for Action

Reflection Questions

e What data do we collect and meaningfully use that is relevant to
priorities for building health-promoting relationships with youth
and to help us improve?

e How does our organization demonstrate that health-promoting
relationships are essential to our organization through measuring
our effectiveness at strengthening connection and cultivating
protective belief systems within youth?

¢ In what ways do our performance metrics reflect long-term
outcomes of prevention of harmful behaviors, flourishing, and
overall well-being of youth?

e How are relevant data from the above questions broken down to
understand the unique impact across the various subgroups of
youth we serve?

* Does our organization have a process for making sense of our
data and utilizing it to plan for continuous improvement?

Opportunities for Action



ORGANIZATIONAL SELF-REFLECTION & PLANNING TOOL

PRIORITIZING ACTION ITEMS

After identifying some opportunities for action, your organization will likely want to prioritize which to work
on first. This prioritization process might include considering:

 Are there “low-hanging fruits”, quick wins that might take little effort yet build momentum?

« If we accomplish the desired change, which opportunities will have the most significant impact on the
youth we serve?

« Which are the most feasible to accomplish given the resources and buy-in necessary (could we break
the opportunity down into stages to make it more manageable)?

e Will it be possible to measure the impact of the change?

ASSESSMENT & IMPLEMENTATION

After prioritizing your organization’s top few opportunities for adopting a Health-Promoting
Relationships’ “way of being”, you'll want to (1) assess your organization’s readiness for adopting each
prioritized change, and (2) develop a detailed plan for implementation, assessment, and refinement.
Like a community prevention planning process (such as the Strategic Prevention Framework), the steps
might include:

Assessing Readiness/Capacity
-Assess organizational readiness and resources to pursue the prioritized change
-Take necessary steps to increase readiness and capacity before beginning implementation

Planning

-Establish goals and objectives for identified action item(s)
-Develop and document the rationale for each goal

-Develop a workplan (action steps, resources/partners needed)
-Develop an evaluation plan

Implementation
-Implement workplan
-lImplement process evaluation

Evaluation and Refinement

-How will we know it's working (indicators and accountability)

-Plan for adjusting the implementation to increase the likelihood of impact and sustained
organizational culture and practice change

These changes don't have to happen all at once, but a commitment to aligning organizational practice
and culture with relational values can help ensure that cultivating health-promoting relationships
remains central to the organization’s practice and culture. Rather than seeing this as a one-time
initiative, think of it as a shift in mindset and practice that evolves.
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